Cold Mountain excerpt and poem “A Poem for the Blue Heron”

Ninth Grade Lesson (in genre syllabus)

Lesson Objectives

The student will annotate a passage from a novel, noting these patterns:

· figurative language: personification, metaphors, similes
· imagery

· syntax: length and type of sentences, use of subordination, participles, absolute phrases, fragments
· sound devices: alliteration
· diction

· shifts

The student will annotate a poem, noting these patterns:

· predominance of run-on lines
· sound devices: alliteration

· figurative language: personification, metaphors, similes

· free verse
· imagery
· shifts
The student will connect these devices to the author’s attitude in each work.

The student will write an essay comparing and contrasting the authors’ attitude toward the heron in each work.

Description of Assignment and Completion Guidelines

Cold Mountain passage, Charles Frazier

(from chapter 8, “source and root”)


Off in the river stood a great blue heron.  It was a tall bird to begin with, but something about the angle from which they viewed it and the cast of low sun made it seem even taller.  It looked high as a man in the slant light with its long shadow blown out across the water.  Its legs and the tips of its wings were black as the river.  The beak of it was black on top and yellow underneath, and the light shone off it with muted sheen as from satin or chipped flint.  The heron stared down into the water with fierce concentration.  At wide intervals it took delicate slow steps, lifting a foot from out the water and pausing, as if waiting for it to quit dripping, and then placing it back on the river bottom in a new spot apparently chosen only after deep reflection….


They stepped slowly toward the river edge and the heron turned to look at them with some interest.  He made tiny precise adjustments of his narrow head as if having trouble sighting around his blade of beak.  His eyes seemed to Ada to be searching for her merits and coming up short….


The heron walked toward them to the river edge and stood on a welt of mud.  He was not ten feet away.  He tipped his head a notch off level, raised a black leg, scales as big as fingernails, the foot held just off the ground.  Ada stared down at the strange footprint in the mud.  When she looked up, the bird was staring at her as at someone met long ago, dimly registered in memory.  


Then the heron slowly opened its wings.  The process was carried out as if it were a matter of hinges and levers, cranks and pulleys.  All the long bones under feathers and skin were much in evidence.  When it was done the wings were so broad that Ada could not imagine how it would get out among the trees.  The bird took a step toward Ada, lifted itself from the ground, and with only a slow beat or two of the immense wings soared just above her head and up and away through the forest canopy.  Ada felt the sweep of wings, the stir of air, a cold blue shadow across the ground, across the skin of her face.  She wheeled and watched until the heron was gone into the sky.

“A Poem for the Blue Heron,” Mary Oliver


1

Now the blue heron

wades the cold ponds

of November.

In the gray light his hunched shoulders

are also gray.

He finds scant food—a few

numbed breathers under

a rind of mud.

When the water he walks in begins

turning to fire, clutching itself to itself

like dark flames, hardening,

he remembers.

Winter.


2

I do not remember who first said to me, if anyone

did:

Not everything is possible;

some things are impossible,

and took my hand, kindly,

and led me back

from wherever I was.


3

Toward evening

the heron lifts his long wings

leisurely and rows forward

into flight.  He

has made his decision: the south

is swirling with clouds, but somewhere,

fibrous with leaves and swamplands,

is a cave he can hide in

and live.


4

Now the woods are empty,

the ponds shine like blind eyes,

the wind is shouldering against

the black, wet

bones of the trees.

In a house down the road,

as though I had never seen these things—

a bird with an eye like a full moon

deciding not to die, after all—

I sit out the long afternoons

drinking and talking;

I gather wood, kindling, paper; I make fire

after fire after fire.

(Suggestion: one class day)

Students read the passage from Cold Mountain and annotate it.  They will note several devices of language and examine the author’s attitude toward the heron as revealed in that device.
	                Language device

	     Author’s attitude toward heron



	


	personification--
	

	metaphors--
	

	similes--
	

	imagery--
	

	length and type of sentences--
	

	subordination--
	

	participles--
	

	absolute phrases--
	

	fragments--
	

	alliteration--
	

	diction--
	

	shifts--
	


(Suggestion: one class day)

Students read the poem silently, then the teacher reads it aloud.  Students then annotate the poem, noting devices of language and connecting those devices to the author’s attitude toward the heron.

	                   Language device
	       Author’s attitude toward heron


	run-on lines--
	

	alliteration--
	

	personification--
	

	metaphors--
	

	similes--
	

	free verse--
	

	imagery--
	

	shifts--
	


(Suggestion: one class day)

Divide the class in half and assign Cold Mountain to one half and the poem to the other half.  Each student will write an introduction to an essay prompt: Show how the author develops his/her attitude toward the heron.  Choose from the literary devices that have been annotated.  Allow 15 minutes for writing the introduction.  A student with the prose excerpt will exchange his paper with a student with the poem, and vice versa.  Students will annotate their partner’s introduction by these criteria:

· addressing the title and author of the passage

· clear, insightful thesis statement which accurately assesses the author’s attitude toward the heron

· statement connecting the author’s attitude to several rhetorical devices

Students will rate the thesis statement on a scale of 1-9, with 9 being the highest score.  Teacher will read the 7’s, 8’s, and 9’s to the class and discuss.

Students then write an out-of-class essay: Compare and contrast the authors’ attitudes to the heron in the Cold Mountain excerpt and “A Poem for the Blue Heron.”  Show how the authors develop these attitudes through their own particular styles.

Rubric/Evaluation Form

9—Essays earning a score of 9 meet the criteria for 8 papers, and, in addition, are especially full or apt in their analysis or demonstrate particularly impressive control of language.  (demonstrates competence)

8—Essays earning a score of 8 effectively analyze how each author reveals his/her attitude toward the herons.  In addition, an 8 essay will effectively explain how several literary devices contribute to that attitude.  The student will refer to the text, using quotations and/or paraphrasing.  The student’s prose will demonstrate these elements: effective diction (denotatively and connotatively), varied sentence structure, effective use of transitions, organization.  The student will avoid errors in these grammatical elements: subject-verb agreement, pronoun-antecedent agreement, run-on sentences, fragments.  The student will avoid mere plot summary.  (demonstrates competence)

7—Essays earning a score of 7 fit the description of 6 essays but provide a more complete analysis or demonstrate a more mature prose style.  (suggests competence)

6—Essays earning a score of 6 compare and contrast the authors’ attitudes toward the herons.  While the student refers to the text using quotations and/or paraphrasing, the explanation of the authors’ attitudes is less compelling and convincing than in higher-level papers.  A few lapses in diction or syntax may be present, but generally the prose demonstrates control of ideas and writing. (suggests competence)
5—Essays earning a score of 5 compare and contrast the authors’ attitudes toward the herons, but the analysis is uneven or inconsistent.  The essay may be in and out of focus.  The student may offer simplistic views about each author’s attitude toward the herons.  The prose generally conveys the writer’s ideas.  (superficial and pedestrian but suggests competence)

4—Essays earning a score of 4 offer an inadequate response to the prompt.  The student may rely completely on paraphrase.  The student may note the author’s attitude in only one passage.  The student may note both attitudes but in an overly simplistic way or simply produce a list of rhetorical devices.  The prose generally conveys the writer’s ideas but may suggest immature control of writing.  (suggests incompetence)

3—Essays earning a score of 3 meet the criteria for a score of 4 but are less perceptive about the authors’ attitudes toward the herons.  (suggests incompetence)

2—Essays earning a score of 2 demonstrate little success in analyzing the authors’ attitudes toward the herons.  These papers may lack development or substitute simpler tasks such as merely summarizing the prose and/or the poem.  The prose often demonstrates consistent weaknesses in writing, such as a lack of development or organization, major grammatical problems, or a lack of control of language.  (demonstrates incompetence)

1—Essays earning a score of 1 meet the criteria for the score of 2 but are especially simplistic in their discussion or weak in their control of language.  (demonstrates incompetence)

0—Indicates an essay that merely repeats the prompt.

