Ninth Grade Genre Syllabus

	The ideal syllabus for ninth graders should combine richly textured high-interest works with a study of the distinctive elements of each genre in literature.  Teaching a novel requires a different approach from teaching a shorter work, such as an essay.  Teaching drama requires entering another realm of experience since drama is meant to be performed, not read.  And poetry has its own set of unique terms, forms, and devices.  In fact, the most intimidating genre to freshmen is probably poetry.  In the film Dead Poets’ Society, Robin Williams instructs his prep school students to rip out the introductory section of the poetry anthology, the section objectively dissecting poetry, giving iron-clad rules for appreciating poetry.  To Williams’s character, poetry is alive, evolving, relevant.  To help freshmen overcome their inhibitions toward poetry, this genre should be taught all year, not just concentrated in one six weeks.  Poetry should be incorporated into the study of all the genres—drama, novels, short stories, non-fiction.  When poetry is introduced as a natural product and process, the task of helping students to both love and understand poetry will be much easier.  Unfortunately, many students see poetry as a riddle to be solved, a hieroglyphic to be decoded:


“Introduction to Poetry” by Billy Collins

professor of English at Lehman College of the City University of New York





I ask them to take a poem





and hold it up to the light





like a color slide





or press an ear against its hive.





I say drop a mouse into a poem





and watch him probe his way out,





or walk inside the poem’s room





and feel the walls for a light switch.





I want them to waterski





across the surface of a poem





waving at the author’s name on the shore.





But all they want to do





is tie the poem to a chair with rope





and torture a confession out of it.





They begin beating it with a hose





to find out what it really means.

(from The Apple That Astonished Paris, University of Arkansas Press, 1988)

A continuous, steady discovery of poetry aligned with the other genres will give ninth graders the resources to “feel the walls for [the] light switch” in their minds.  And maybe, just maybe, we can dispel once and for all the notion many students have that the teacher knows the secret, the answer, the meaning in poetry and indeed in all literature.  May the beating with a hose stop in our classrooms and the learning begin.

COURSE OBJECTIVES

Literary Analysis Objectives—

When students think of English class, they think of reading literature.  And truly one of the major concerns of an English class, especially of a Pre-AP English class, should be to acquaint students with the knowledge and culture of many peoples since literature is the record of people on this earth.  And literature is art, the only form of art some students will ever experience.  When students become aware of the patterns of a work—from its themes and archetypes to sound devices to an author’s tone and point of view—they will begin to appreciate the richness and beauty of the literature people have created.

· use of imagery, patterns of imagery

· choice of details
· selection of words (diction) with denotative exactness and connotative richness

· finding patterns and contrasts in a text through annotation 
· use of symbols
· use of archetypes and motifs
· manipulation of point of view
· use of complex, layered themes
· use of irony, satire
· use of allusion
· shifts and multiple tones
· author’s development of tone through imagery, diction, and  point of view
· linking of literary criticism to meaning in text

· analysis of author’s use of figures of speech and sound devices such as assonance, consonance, onomatopoeia, rhyme, rhythm, alliteration
· analysis of Freytag’s Pyramid (exposition, inciting incident, rising action, climax, falling action, denouement)

Language Analysis and Grammar/Syntax Objectives—

All year long students will learn the effect of syntax on meaning in the text—the connection to tone and theme.  Syntax need not be intimidating to the teacher OR the student.  Syntax involves the basic rules of grammar that most students have already internalized.  But it takes the skilled and dedicated teacher to show students that the way an author chooses to write a sentence creates the meaning of the text.  Students must see that authors do not choose words or grammatical patterns or structures randomly—they choose them for their rhetorical effect. 

· sentence variety—anaphora, epistrophe, repetition, asyndeton, polysyndeton, ellipsis, inverted order, juxtaposition, antimetabole

· active/passive voice
· coordination
· subordination—combining sentences using appositives, dependent clauses, verbals, (particularly participles), absolute phrases

· parallelism
· antithetical sentence
· sentence types—loose/periodic, cumulative, declarative, interrogative, imperative, exclamatory

· persuasion and argument—argue, request, defend, challenge, qualify

Writing Objectives—

We do a great disservice to our students if we scant writing in our classrooms.  The most reliable record of mental processes, personality, and intellect is the written evidence a student puts down on paper.  And so often teachers find that students’ self-esteem is bound up in what they write.  Our greatest gift to students and greatest reward will be that we taught them to communicate clearly, even elegantly.  Teachers should always remember that writing is a process—often a messy process—as much as it is a final product.

We must teach students to

· write introductions that address the issue insightfully

· use facts, quotations, and paraphrase as support for a position 

· write strong and logical topic sentences and non-redundant paragraph clinchers
· write thesis statements strong enough to control the whole paper

· develop patience to carry an essay through deep/multiple revisions
· write in several modes of discourse: description, narration, exposition, persuasion
· write using original and creative forms and structure
· analyze literature, not merely summarize

· develop a distinctive voice in writing

· develop ideas quickly in timed writings
GRADE BREAKDOWN:

Major Grades—60% (exams, essays, projects)

Daily Grades—40% (quizzes, journal entries, vocabulary, short writing assignments, multiple-choice practice)

ONGOING ASSIGNMENTS:

· Vocabulary for Achievement, Third Course. Great Source, Wilmington, Ma.

· AP Style multiple choice practice

· Major exams on plays, novels, book-length non-fiction

· Dialectical journals with novels and books

· Persuasion/argumentation

· Sentence Composing for High School, Don Killgallon

· Poetry

	Outline of Each Six Weeks

FIRST SIX WEEKS—Book-length non-fiction, short stories

Man’s Relationship To The Natural World

SECOND SIX WEEKS—Epic, related poetry

Journeys: Those Who Strive And Those Who Wait

THIRD SIX WEEKS—Novel with focus on debate and persuasion

Debating The Future

FOURTH SIX WEEKS—Book-length non-fiction with interdisciplinary focus (art, music, math)

Making Connections

FIFTH SIX WEEKS—Drama

Families With Dreams

SIXTH SIX WEEKS—Historical Fiction

Another Time, Another Place


FIRST SIX WEEKS

Book-length non-fiction, short stories

MAN’S RELATIONSHIP TO THE NATURAL WORLD

	“To see a world in a grain of sand

And a heaven in a wild flower,

Hold infinity in the palm of your hand

And eternity in an hour.”

                                                                                  William Blake


Reading Selections:

Book-length non-fiction:


Beautiful Swimmers: Watermen, Crabs and the Chesapeake Bay, William W. Warner with drawings by Consuelo Hanks.  (winner of the Pulitzer Prize)

Short Stories: (Choose two)


“Gaston,” William Saroyan


“The Bass, the River, and Shelia Mant,” W.D. Wetherell


“The Horned Toad,” Gerald Haslam

Poems:


“Eulogy for a Hermit Crab,” Pattiann Rogers


“A Green Crab’s Shell,” Mark Doty (poets.org)

(Note: Other poems about nature may be added depending on time, class size, and class motivation)


“The Meadow Mouse,” Theodore Roethke


“The Black Snake,” Mary Oliver


“On the Grasshopper and the Cricket,” John Keats


“maggie and milly and molly and may,” e.e. cummings


“The Stone Crab: A Love Poem,” Robert Phillips

Novel excerpt:


Passage from Cold Mountain by Charles Frazier with poem “A Poem for the Blue Heron,” Mary Oliver (lesson included)

(Note: In the first six weeks, the groundwork should be laid for developing close reading skills and understanding the basic techniques of textual analysis.  Students should practice linking basic stylistic devices to overall theme.  Students will note imagery, diction, detail, point of view, figurative language, and syntax in Beautiful Swimmers, two short stories, several poems, and a short excerpt from a novel.  Further, they will link these devices to tone and theme.)

Assignments:

· Chart these locations from Beautiful Swimmers on a map of Chesapeake Bay: Chincoteague, Crisfield, Hampton, Newport News, Jamestown, Yorktown, Potomac River, Rappahannock River, Piankatank River, York River, Tangier Island, Smith Island, Patuxent River, Deal Island, Wicomico River, Pocomoke River, Nanticake River, Cambridge, Oxford, Washington, D.C.
· Annotate chapters 1-4:
characteristics of estuary, vegetation of the Bay, oyster and crab harvest, physical characteristics and names of male/female crabs, moulting, mating, wintering of crabs (dormancy)

· Annotate chapters 5-8:
vision and speed of crab, origin of word carcinologist, autogeny/autotomy, heliotropism, zoeal crabs, megalops, larval stages of developing crabs, mating continued, laying eggs, crab-pots, trotlining for crabs using eel as bait, “chicken-neckers,” crabs in the market, crab “pickers”

Note quote in book: “Beauty, then, to some.  Piercing eyes and a fearful symmetry, like William Blake’s tiger, to others.”  Compare the symmetry of the crab to the tiger in William Blake’s poem, “Tyger, Tyger.”

· Annotate chapters 9-12:
crab scrapers, types of fish in the bay, Tangier and Smith Islands, history and characteristics of Crisfield, National Hard Crab Derby of Crisfield

· Reread the chapter “Crisfield,” from the National Hard Crab Derby to the end of the chapter.  Warner could easily use a harsh, mocking tone in describing the quaint customs of the people, but his tone is whimsical, almost affectionate.  Write one page explaining how Warner develops this tone through diction, details, and syntax.
· Annotate the passage from Cold Mountain, noting rhetorical patterns:
figurative language, especially personification, metaphors, similes

imagery

syntax (length and type of sentences, use of subordination, participles, absolute phrases, fragments)

alliteration

diction

shifts (from description to narration)

· TP-CASTT “A Poem for the Blue Heron” by Mary Oliver.  Note the following:

predominance of run-on lines

alliteration

metaphors, similes, personification

free verse

imagery—trace the images of fire throughout the poem

Trace the shifts from narrator to heron to narrator in the poem.

· Essay: Compare and contrast the authors’ attitudes to the herons in the Cold Mountain excerpt and “A Poem for the Blue Heron.”  Show how the authors develop these attitudes through their own particular styles.

· Annotate Saroyan’s use of details in “Gaston.”  Particularly note the father’s “funny” mustache, dress, and reaction to the spoiled peach.  Contrast these details to the mother’s dialogue.  Note the contrast in the father and mother and the inevitable ending of the short story because of this contrast.  After annotating details, practice timed writing: how do these details develop the theme of “Gaston?”

· Note the changing point of view in “Gaston,” from the father’s to the mother’s.  Practice timed writing: How does the author use a shift in point of view to develop the climax of the story, the point where the child says, “And we’ll have to squash it?”

· Make a chart of the types and length of sentences in “The Bass, the River, and Sheila Mant” which concern the narrator’s preoccupation  with the bass and the types and length of sentences which concern the narrator’s time and conversation with Sheila.  (syntax study)  After classroom discussion, in a timed writing connect the types of sentences and the length of the sentences to the theme of this short story.  Students will study their chart to discern a pattern and come to a conclusion about the connection between sentences and the narrator’s reactions to both the fish and Shelia.

· In “The Horned Toad,” note the diction used to describe the great-grandmother (her physical appearance, her reaction to nature.)  Write a one-paragraph characterization of the great-grandmother based on the diction used to describe her. 

· TPCASTT “A Green Crab’s Shell” by Mark Doty.  Particularly note the color imagery and the metaphors used to describe the crab (“Greco-Roman wreck,” “works of armament,” “demitasse,” “traveling case…with such lavish lining,” “chambers”).  Practice timed writing: What is the tone of this poem?  Support your observations with commentary about the imagery and the metaphors.

· TPCASTT “Eulogy for a Hermit Crab.” (Prentice Hall textbook)  Orally read the poem correctly, noting that all the lines are run-on.  Note the alliteration (“salty slough,” “glinting grey,” “single spotlight,” “spume and spray,” “curve of your claws,” “racing…racket,” “great girth,” “proper praise.”)  Note the metaphors (“spotlight of the sun,” “pistol-shot collisions,” “black-pea eyes.”)  Note the repetition (“spinning,” “swing,” “day,” “proper.”)  Choose two of the four devices discussed and write a one-page response.  How does Rogers use these devices to show the bravery of the crab?

SECOND SIX WEEKS
Epic, related poetry

JOURNEYS: THOSE WHO STRIVE AND THOSE WHO WAIT

	“…my purpose holds

To sail beyond the sunset, and the bath

Of all the western stars, until I die.”

                                                                                  Alfred, Lord Tennyson


	“She wove and unwove and wove and did not know

That even then Ulysses on the long

And winding road of the world was on his way.”

                                                                                  Edwin Muir


	“Always keep Ithaca fixed in your mind.

To arrive there is your ultimate goal.”

                                                                                   Constantine Cavaty


Reading Selections:

Epic:


The Odyssey, Homer

Poems:

(For Part I—The Adventures of Odysseus)


“Map of the New World,” Derek Walcott


excerpt from “The Lotus-Eaters,” Alfred, Lord Tennyson


“The Cyclops in the Ocean,” Nikki Giovanni


“Siren Song,” Margaret Atwood


“Calypso’s Island,” Archibald Macleish


“Calypso,” Suzanne Vega

(For Part II—The Return of Odysseus)


“An Ancient Gesture,” Edna St. Vincent Millay


“Penelope,” Dorothy Parker


“Learning to Walk Alone,” from Penelope’s Journal, Judith Ortiz Cofer


“Jackie,” song by Sinead O’Connor


“The Return,” Edwin Muir


“Ulysses,” Alfred, Lord Tennyson


“Odysseus Dying,” Shelia Wingfield


“Ithaca,” Constantine Cavafy

Assignments:

· Students will be divided into study groups.  Each member of the group reads the whole poem.  For the group’s work, prepare and type notes for the whole class.  Include the following:
--summary of the book

--themes

--help/hindrance of the gods

--new characters, information about previously mentioned characters

--examples of Odysseus being strong in mind and body

--words derived from words or names in The Odyssey

--examples of figurative language

--examples of literary devices (repetition, parallelism, foreshadowing, etc.)

--any significant event

Group Assignments:

Group #1: 1, 7,  13, 19

Group #2:  2, 8,  14, 20

Group #3:  3, 9,  15,  21

Group #4:  4, 10, 16, 22

Group #5:  5, 11, 17, 23

Group #6:  6, 12, 18, 24

PROJECTS: (students will choose one)

· Select an episode from The Odyssey.  Construct a diorama, three dimensional scene, depicting the setting.  Label the diorama with the specific situation and book number.  All elements must be labeled and true to the time period and geographical area.  Include a list of quotes (with page and line numbers) from the epic which you used as a basis for your design.

· Design costumes for three characters from The Odyssey.  Draw each character in costume on a separate sheet of blank paper backed by card stock of your choice.  Label the situation, book number, and character at the top of each page.  Attach swatches of material that would be appropriate to use in creating these clothes.  This will require research into the type of clothing worn during the time period.  You may want to consult costuming books.  Create a bibliography of your sources with photocopies of the specific information you incorporate into your project.

· Create a comic book version of at least two books of The Odyssey.  You must include a cover with the title of the books and the names of the author (Homer) and the adapter (you).  You must be true to the original story, but it may be modernized if you desire.  The project must include illustrations and dialogue and may be in black and white or color.

· Create a display which includes at least ten allusions to The Odyssey.  The display must be labeled, include the entire allusion, the book number from The Odyssey, and a paragraph which explains the purpose, effect, or insight gained by the use of the allusion.  Include a bibliography of sources.

· Create a board game which tests student knowledge of The Odyssey.  The game must be original, include directions, and playing pieces.  The game must test student knowledge.  Include an answer booklet with page and line numbers for game questions.

THIRD SIX WEEKS

Novel with focus on debate and persuasion

DEBATING THE FUTURE


[image: image1]
Reading Selections:

Novel:


Fahrenheit 451, Ray Bradbury

Short Stories:


“The Machine That Won the War,” Isaac Asimov


“If I Forget Thee, Oh Earth…,” Arthur C. Clarke

Poems:


“Fire and Ice,” Robert Frost


“All Watched Over by Machines of Loving Grace,” Richard Brautigan


“There Will Come Soft Rains,” Sara Teasdale


“The Horses,” Edwin Muir

Assignments:

· Persuasive mode will be focus of most of the writing this six weeks.  Students will be offered seven prompts taken from Fahrenheit 451.  Every 3-4 class days, the students will write a completely developed introduction in class for that prompt.  They will be given ten minutes to address the prompt in an insightful way and formulate their thesis statement which defends, challenges, or qualifies the prompt.  Students will be divided into three groups: those who defend, those who challenge, and those who qualify (probably the smallest group).  Each side will debate their position, avoiding logical fallacies, especially the bare assertion (it’s so because I believe it’s so).  In the debate, students are expected to offer both logical and emotional support for their position.  As a culminating activity for this six weeks, students will choose one of their introductions and develop into a complete essay written in persuasive mode, using both logical and emotional arguments and a counterargument.

PERSUASIVE PROMPTS

a. Fireman Beatty says that book-burning began when minorities had objections to certain books and tore out the offending pages.  Do minorities have rights separate from those of the majority?  Should the majority always rule?

b. Fireman Beatty comments, “We must all be alike.  Not everyone born free and equal, as the Constitution says, but everyone made equal.  Each man the image of every other…”

c. Fireman Beatty believes, “If you don’t want a man unhappy politically, don’t give him two sides to a question to worry him; give him one.”

d. Faber says we need three things: “quality,” “leisure,” and the “right to carry out actions based on what we learn from the interaction of the first two.”

e. Faber discusses the Book of Job with Montag.  This book, the oldest in the Bible, concerns a man’s suffering, allowed and sanctioned by God, which helps him to see himself and God clearly.  All his possessions and family are doubly restored to him after his enlightenment.  Does suffering help people to see more clearly?  Does suffering have value in our lives?

f. Granger says to Montag, “It doesn’t matter what you do, so long as you change something from the way it was before you touched it into something that’s like you after you take your hands away.”

g. For this introduction, introduce the students to the former AP Language prompt in which the contemporary social critic Neil Postman contrasts George Orwell’s vision of the future, as expressed in the novel 1984, with that of Aldous Huxley in the novel Brave New World.  Discuss the prompt in class.  Then introduce the prompt from Fahrenheit 451.  In the novel, Montag comments that there have been two atomic wars since 1990, and no one seems to know much about them.  Can you imagine a scenario in which Americans would not care if we are at war or not, especially considering the great involvement and concern of Americans since 9-11-01?  Would an “externally imposed oppression” deaden Americans’ sensibilities, or would we be “reduced to passivity and egoism,” controlled by some force “inflicting pleasure” on us?

Part one of novel—“The Hearth and the Salamander”

· Note the tone of violence and fierceness of the first three paragraphs of the novel.  Explain how Bradbury develops this tone through the imagery and the metaphors.

· Research the salamander and the phoenix, symbols on Montag’s uniform.  Draw two symbols that the book people (those who memorize books) would wear if they had a uniform.  Consult Edith Hamilton’s Mythology and base your symbols on mythology.

· Research Arthur Conan Doyle’s Hound of the Baskervilles.  (Bradbury says he based the Mechanical Hound on this book.)

· The old woman whose books are burned says to the firemen, “Play the man, Master Ridley; we shall this day light such a candle, by God’s grace, in England, as I trust shall never be put out.”  (Beatty tells Montag that Latimer said that to Nicholas Ridley, being burnt alive at Oxford for heresy, October 16, 1555.)  Research the circumstances surrounding this event.

Part two of novel—“The Sieve and the Sand”

· Mrs. Phelps becomes very upset when Montag recites Matthew Arnold’s poem “Dover Beach,” telling Montag he’s “nasty.”  Paraphrase each stanza of “Dover Beach.”  Note the major shift.  Connect these lines in the poem to the novel: “The Sea of Faith/was once, too, at the full…” and “Ah, love, let us be true/To one another!”  Why would the last stanza of the poem disturb Mrs.Phelps so much?

Part three of novel—“Burning Bright”

· Research all the books and authors mentioned in the novel, those whose books were burned: Plato’s Republic, Jonathan Swift’s Gulliver’s Travels,  Henry David Thoreau’s Walden, Marcus Aurelius, Charles Darwin, Schopenhauer, Albert Einstein, Albert Schweitzer, Aristophanes, Mahatma Gandhi, Gautama Buddha, Confucius, Thomas Love Peacock, Thomas Jefferson, Abraham Lincoln, Lord Byron, Tom Paine, Machiavelli, Bertrand Russell,  Dante, Edna St. Vincent Millay, Walt Whitman, William Faulkner, Matthew, Mark, Luke, and John.  Students should have at least a superficial knowledge of the writer.

· Granger says, “We’re the odd minority crying in the wilderness.”  Read about John the Baptist in the New Testament and connect him to the book people.

· Granger says, “We’re nothing more than dust jackets for books.”  Explain this metaphor.

· The book ends with quotes from two books of the Bible, Ecclesiastes and Revelation, the books Montag is responsible for remembering.  Read the sections in the Bible which are quoted in the novel and connect to Bradbury’s theme.

· Arthur C. Clarke, the author of “If I Forget Thee, O Earth…” observed that “any sufficiently advanced technology is indistinguishable from magic.”  The inventor and entrepreneur Dean Kamen revealed in December 2001 his “scooter” called Segway, also referred to as “It” and “Ginger.”  Developed at a cost of $100 million, the vehicle is a “complex bundle of hardware and software that mimics the human body’s ability to maintain its balance”—no brakes, no engine, no throttle, no gearshift, no steering wheel.  It runs for a day on five cents of electricity.  It is powered by the person “thinking” the direction he wants to go and “thinking” to stop.  Read the poem “All Watched Over by Machines of Loving Grace” by Richard Brautigan and debate whether or not this vehicle will become to man one of “loving grace.” 

Focus on the following devices in the poems:

· “Fire and Ice”—paradox, understatement

· “There Will Come Soft Rains”-- nature/war theme,  shifts in poem

· “The Horses”— shift from war’s horror to horses

FOURTH SIX WEEKS

Book-length non-fiction (interdisciplinary focus)

MAKING CONNECTIONS

	“Beauty is truth, truth beauty,--that is all

Ye know on earth, and all ye need to know.”

                                                                               John Keats


Reading Selections:

Book-length non-fiction:

Surely You’re Joking, Mr. Feynman: Adventures of a Curious Character, Richard P. Feynman as told to Ralph Leighton.  Editor, Edward Hutchings.

Excerpts from Godel, Escher, Bach: An Eternal Golden Braid, Douglas R. Hofstadter (Pulitzer Prize-Winner)

Poems:

Note: Six poems are included for each interdisciplinary subject: math, music, and art.  Teachers should choose the number of poems that will best work with their students, taking into account class size, class motivation, and level of class.

Poems dealing with mathematics: from Verse and Universe: Poems about Science and Mathematics, edited by Kurt Brown.  ISBN: 1-57131-407-5

“Zero,” Sue Owen



“Zeno’s Paradox,” Jonathan Holden

“Geometry,” Rita Dove


“The Fall of Pythagoras,” Jonathan Holden

“Drawing the Triangle,” Charles Simic

“Somebody Ought to Write a Poem for Ptolemy,” Jacqueline Osherow

Poems dealing with music:

“Player Piano,” John Updike


“Piano,” D.H. Lawrence

“The Visitor,” Gibbon Ruark


“I Hear America Singing,” Walt Whitman

(about a piano tuner)





“The Guitarist Tunes Up,” Frances Cornford

“To a Daughter at Fourteen Forsaking the Violin,” Carole Oles

Poems dealing with art: 

“One Art,” Elizabeth Bishop


“Musee des Beaux Arts,” W.H. Auden

“The Dance,” William Carlos Williams
“In an Artist’s Studio,” Christina Rossetti

“M.C. Escher’s Circle Limit III,” Michael L. Johnson

“To S.M., a Young African Painter, on Seeing His Works,” Phillis Wheatley

Project for Surely You’re Joking, Mr. Feynman

In the chapter “Always Trying to Escape,” Feynman explains how he tried to avoid following directions in writing essays when he was a student at MIT.  He would write a parody instead of a critical essay or an essay on social liberty instead of the given subject, political liberty.  Once he had to write a theme on Goethe’s Faust and ended up writing an essay titled “On the Limitations of Reason” because he didn’t understand Faust.  And later in college he had to respond to the philosophy professor’s ideas in an essay; Feynman had been ignoring him all semester, drilling holes in his shoes instead.  His decision to write about consciousness led to an involved study into the states of being before, during, and after sleep.  Feynman postulated many unique theories about sleep and altered states of consciousness trying to “avoid” an essay assignment.  Your essay assignment is to write a report of Feynman’s major ideas outlined in this book.  Avoid writing this assignment as a typical essay.  The great philosopher Snoopy said, “Life is like a ten-speed bicycle.  Most of us have gears we never use.”  Dick Feynman used most or all of his gears--try out more of yours.  The purpose of this project is to portray the ideas in this book in a unique way.  The final project is due by the end of the six weeks.  You may incorporate your fellow students’ reports from Godel, Escher, Bach.  And you may include poems from the list offered.  You will receive two interim grades before the final project is due.  The first grade will be an abstract explaining the direction your project will take (one page).  Two weeks later you will turn in a two-page explanation of your project with objectives, activities, and sources used.  Two weeks later your final project is due.  Consider creative ways to “escape” yet insightfully and in an entertaining manner explain the ideas in this book to your classmates.  Think about different mediums for conveying ideas:

· Video presentation

· Power Point presentation

· Musical presentation

· Original poem

· Three-dimensional diorama

· Painting, sculpture

The possibilities are limited only by your ability to conceive of them.

However you choose to present Feynman’s ideas, make sure that you connect the themes you see in his book—math, physics, art (“culture” he calls it), and music.

As you read the book, annotate chapters and turn in week by week. 

First week –Part l

Second week—Part 2

Third week—Part 3

Fourth week—Part 4

Fifth week—Part 5

Dick Feynman was a brilliant, eccentric, and complex man, probably quite unlike anyone we have ever met.  As you read each section of the book, note the occasions when he displays these personality traits.

curiosity

risk-taking

open-mindedness

drive


vision


questioning the “proven”

originality

dedication

being observant

liking the ladies
modesty

appreciation of humor

rebellion

playfulness

emotional detachment from others

non-conformity
social irresponsibility

being at home in any field

Godel, Escher, Bach: an Eternal Golden Braid

This work cannot be studied in its entirety by most freshmen, even Pre-AP freshmen.  But it contains such wonderful ideas, uniting diverse intellectual areas, that students should be familiar with it.  By focusing on sections of the book and reading carefully, freshmen are quite capable of understanding parts of this book.  Ostensibly the book is about a mathematician, Kurt Godel; an artist, Maurits Cornelis Escher; a musician, Johann Sebastian Bach; and the interconnection of their ideas.  Yet the author himself says that a critic describing the book as one “that shows how math, art, and music are really all the same thing at their core” is a “million miles off.”  Hofstadter says his book is about “motley topics—fugues and canons, logic and truth, geometry, recursion, syntactic structures, the nature of meaning, Zen Buddhism, paradoxes, brain and mind, reductionism and holism, ant colonies, concepts and mental representations, translation, computers and their languages, DNA, proteins, the genetic code, artificial intelligence, creativity, consciousness and free will—sometimes even art and music, of all things!”  

Students will report on several topics from the list.  Allow students to choose their own topics.  Obviously, students adept in math and science will choose different topics than those who lean toward language, art, philosophy, or music.

Students will provide a copy of several M.C. Escher’s drawings in the book and explain them:

“Crab Canon”

“La Mezquita”


“Three Spheres II”

“Three Worlds”
“Mobius Strip II”

“Cube with Magic Ribbons”

“Dewdrop”

“Another World”

“Ant Fugue”

“Day and Night”
“Order and Chaos”

“Rippled Surface”

“Rind”


“Above and Below”

“Puddle”

“Dragon”

“Castrovalva”


“Drawing Hands”

Other topics:

Zero’s Paradox




Fermat’s Theorem

Structure and function of the brain


Feynman diagrams—(yes, from our 







friend Dick Feynman)

Typogenetics





J.R. Lucas’s “Minds, Machines,








and Godel”

DNA






artificial intelligence (Alan








Turing)

The Godel Code




Strange loops/tangled hierarchies

Computer music




Six-part ricercar

Bach’s Musical Offering



Logic/paradoxes

Bach’s three-part inventions



Formal system, the MU-puzzle

Godel’s Incompleteness Theorem


Bach’s Art of the Fugue

Recursive structures




typographical number theory (TNT)

Zen Buddhism





computer languages—BlooP and 








FlooP and GlooP

FIFTH SIX WEEKS

Drama

FAMILIES WITH DREAMS

	“What happens to a dream deferred?

Does it dry up like a raisin in the sun?”

                                                                                Langston Hughes


	“I have wrapped my dreams in a silken cloth,

And laid them away in a box of gold.”

                                                                                 Countee Cullen


Reading selections:

Plays:

A Raisin in the Sun, Lorraine Hansberry

The Glass Menagerie, Tennessee Williams

Essay:


From Rosa Parks: My Story (Prentice Hall textbook) 

Poems:


“Dreams,” Langston Hughes


“Dream Deferred,” Langston Hughes

“Ballad of Birmingham,” Dudley Randall


“Hunchback Girl: She Thinks of Heaven,” Gwendolyn Brooks


“somewhere i have never travelled,” e.e. cummings

Assignments:

· A Raisin in the Sun was first performed on stage in 1959, at the beginning of the national civil rights movement.  Research the social and political position of African Americans in the United States at that time.

· Research these terms, names, and events on the internet.  Present findings to the class.

Ashanti

Bantu


Benin


Chaka

Greta Garbo
Uncle Tom

Mrs. Miniver

Jomo Kenyatta

Songhay

Middle Passage
Prometheus



Booker T. Washington

Supreme Court decision in 1954

· Read Langston Hughes’s poem “Dream Deferred,” sometimes titled “Harlem.”  Discuss the relationship of the title to the theme of the play.  Make sure students discuss the individual dreams of family members.  Each student will brainstorm “deferred” dreams of their own.  Students will use peer groups to discuss these dreams.  Students will choose one “dream” and write a poem based on Hughes’s form: rhetorical questions, similes, vivid diction.

· In collaboration, students will write a fourth act of the play.  Be sure to be true to the characters as they have been portrayed thus far.  Include realistic dialogue punctuated correctly.  Show what happens to the Youngers after their move.

· Read the excerpt from Rosa Parks: My Story.  Compare Rosa Parks’s action to Walter’s refusal of Lindner’s offer.  Reflective writing: When did you take a stand and refuse to give in and do what was easy, choosing to do what was right?

· In an essay, discuss the significance of the play’s title.  What is the connection between the title and Langston Hughes’s poem “Dream Deferred”?  Discuss the relationship of the title to the theme of the play.  Make sure you discuss the individual dreams of family members.  Essay will be carried through all the writing processes and go through several drafts before publication.

· Read the poem “Ballad of Birmingham.”  Research the history of the Sixteenth Street Baptist Church bombing in Birmingham, Alabama, on September 15, 1963.  (Some of these facts are in the subtitle to the poem.)  The blast killed Denise McNair, 11; Addie Mae Collins, 14; Cynthia Wesley, 14; Carole Robertson, 14.  In May 2001, Thomas Blanton Jr. was convicted of first-degree murder four times over by a jury that deliberated two and a half hours.  The trial in Birmingham was held in a courtroom featuring a pair of two-story murals, one of them with a white woman high above slaves working in the fields, the other a white businessman towering over black laborers in an iron mill.

· The students will respond to timed writings for The Glass Menagerie.  Students will write five 10-minute responses (one a day) discussing one symbol per writing.  Students should both identify the symbol and explain how it functions in the work as a whole.  After completing the timed writings, students will choose three symbols to write an essay about Williams’s use of symbolism in the play.

--museum, aviary in the zoo, greenhouse to raise tropical flowers

--Amanda dressing for the “gentlemen caller” in her old courting dress, carrying jonquils

--Jim accidentally breaking the horn off the unicorn when he dances with Laura

--Tom saying at the end of the play, “Blow out your candles, Laura!”

--“blue roses”

· Identify two patterns of imagery in “somewhere i have never travelled” and identify the paradoxes in the poem.

· Choose three lines or phrases from the poem “somewhere i have never travelled” that seem to describe Laura in The Glass Menagerie.  Write one page connecting the quotations to Laura, providing support from the play.

· TPCASTT “Hunchback Girl: She Thinks of Heaven,” particularly noting alliteration.  In a paragraph, explain the rhetorical effect of the alliteration.

· Timed writing on “Hunchback Girl: She Thinks of Heaven”—Note the contrasts Brooks uses in the poem.  Discuss the rhetorical effect of the contrasts in the poem and relate to them.  Write one page.

· Write an original poem patterned after “Hunchback Girl: She Thinks of Heaven,” describing one of your favorite places.  Your poem should contain the same elements as the Brooks poem: 10 run-on lines, little figurative language, alliteration, free verse, three major contrasts, one sentence a fragment (dependent clause)

SIXTH SIX WEEKS

Historical Fiction

ANOTHER TIME, ANOTHER PLACE

	“Much have I traveled in the realms of gold,

And many goodly states and kingdoms seen;

Round many western islands have I been...”

                                                                                 John Keats    


Reading selections:

Historical novel: 

Girl With a Pearl Earring, Tracy Chevalier

Short Stories:


“The Cask of Amontillado,” Edgar Allan Poe


“The Necklace,” Guy de Maupassant

Poems:


“I Died for Beauty,” Emily Dickinson


“Charge of the Light Brigade,” Alfred, Lord Tennyson


“O Captain! My Captain!” Walt Whitman

Assignments:

· Annotate the novel in thirds, divided up into these sections:
“1664”—pages 3 to 86

“1665”—pages 89 to 169

“1666”—pages 173 to 233


--Chart the parallel themes in the novel:



tradesman/artist



Protestant/Catholic



master/servant
· Annotate Griet’s characteristics as a lover of beauty, form, and order, a girl who could “not stop looking at things.”

· Annotate the details of day- to-day life in 17th century Delft, Holland:

shopping

description of houses, lower class and high class

churches

expectations of maids

household duties: clothes washing, cooking, cleaning

clothing styles

size of families

· Contrast Pieter with Vermeer, as he appears to Griet.

· Note Vermeer’s painting habits, paint used, etc.

· Find copies of the Vermeer paintings Girl With a Pearl Earring and View of Delft.  Write a one-page description of Girl With a Pearl Earring using parallelism, sentence combining using participles, dependent clauses, and absolute phrases.

· Essay—Carry through stages of brainstorming, drafting, editing, peer editing, proofreading, publishing.  All the stages should take about from two to three class days from brainstorming to final product.  Prompt: Choose one of the pairs of parallel themes annotated throughout the novel: tradesman/artist, Protestant/Catholic, master/servant.  Formulate a thesis statement which insightfully analyzes the relationship between the two.  Trace this theme throughout the novel, offering support in both quotations and paraphrasing.

· Compare the Emily Dickinson poem “I Died for Beauty” to Girl With a Pearl Earring.  (Show students the last lines in Keats’s poem “Ode to a Grecian Urn.”)  Timed writing, 10-15 minutes on each prompt:  Does Griet live for Truth, or Beauty, or both?  Does Vermeer live for Truth, or Beauty, or both?

· Timed writing—one whole class period—persuasive essay

Prompt: Is Norman Rockwell a true artist?

(Show Rockwell prints.)

The Solomon R. Guggenheim Museum in New York  had an exhibition of Norman Rockwell’s paintings  November 2001 called “Pictures for the American People.”  Jerry Saltz of Village Voice, a New York weekly newspaper, said this: “Everyone has a soft spot for Norman Rockwell, but you are not in the presence of artistic thought…He is a great illustrator—top-notch…But he’s a worse artist than people are giving him credit for.”

Another person at the art show had this to say about Rockwell’s work: “Art is something that keeps giving back to you.  With these [paintings], the more you look the more you see.”  Vivien Greene, the curator of the museum, said this: “He [Rockwell] is so important and iconic to our culture.  Rockwell is quintessentially American.”  Agree with either Jerry Saltz’s position or the opposing position.

· Compare and contrast Montresor and Fortunato in “The Cask of Amontillado.”

· Show how Poe develops the ironies in the story.

· Write a letter from Montresor to a wine- lover friend explaining from Montresor’s point of view exactly how Fortunato has injured him.  Make sure you reveal Montresor’s obsession with retribution.

· Characterize Madame Loisel and her husband in “The Necklace.”

· Explain how de Maupassant develops the theme through irony.

· Timed writing: What does the story show you about life in middle-class French society in the late nineteenth century?  Provide details from the story.

· Explain the effect of the dactylic meter and repetition on theme in “Charge of the Light Brigade.”  (Dactylic meter is relatively rare in poetry.  Make sure students connect the meter to the regular hoofbeats of the horses and the unquestioning, undeviating obedience of the soldiers.)

· Relate the poem “O Captain! My Captain!” to the theme of the film Dead Poets’ Society with Robin Williams. Show the last 15 minutes of the film in which the students stand on their desks and recite lines from the poem to Williams’s character.

· Explain the extended metaphor in the poem, researching the Civil War and Lincoln’s assassination if necessary.

   Tell all the Truth but tell it slant—


   Success in Circuit lies


  Too bright for our infirm Delight


  The Truth’s superb surprise


  As Lightning to the Children eased


  With explanation kind


  The Truth must dazzle gradually


  Or every man be blind—





                               Emily Dickinson





          








