Developing a Syllabus

Course Structure

For educators who view teaching as an art, lesson planning and syllabus development are the most creative aspects of their work. The school year is a blank canvas, awaiting the hand, skill, and brain of the teacher-planner; the task of structuring, sequencing, and integrating literature and language tasks which will effectively develop Pre-AP skills in middle and high school learners is both a daunting and a thrilling prospect. 


Some Pre-AP teachers are asked by their school districts to incorporate certain pre-selected works into their curriculum; others have a wider choice of classroom texts.  Some Pre-AP programs have limited access to novels and other classroom materials; others are richly provided with such materials.  Although a wide choice of possible texts and a rich variety of resource materials make lesson and syllabus planning easier, teachers in nearly all circumstances can make use of the available materials to plan a skill-based, challenging, intriguing year for their Pre-AP students.

Though the concept of planning lessons a year in advance may be new or unfamiliar to some educators, the creation of a school-year syllabus can help the teacher in many ways.

· Estimating at the beginning of the school year how long each major activity and unit will take allows teachers to make sure that the students have time to practice all essential Pre-AP skills in the time allowed by the calendar.

· Thinking out the steps in a structured writing program a year in advance allows teachers to  plan and carry out a thoughtful, developmental sequence of writing skills and practice. 

· Teachers who know, in a general way, what kind of products and projects they want to assign to their students are able to spread the workload out in a way that is manageable for busy students with many time-commitments and multiple responsibilities.  From another point of view, with advance planning, busy teachers can build time into their schedules to assess projects and products in a balanced way.

· Developing a general year-long plan and sharing it with students and parents at the beginning of the year helps everyone involved to get an overview of the purpose of the lessons and their eventual outcome.

· Thematic and interdisciplinary instruction can take place if teachers plan the connections among genres and disciplines in advance.

A year-long course plan, or syllabus, can take many forms.  Ideally, the syllabus should fit the teacher’s own strengths and enthusiasms, as well as the students’ grade level and interests.  When a teacher plans instructional strategies and uses texts that he or she finds enjoyable and personally meaningful, it is far more likely that the teacher’s enthusiasm and desire to know more about these texts will transfer to the students. Some ways to focus a  syllabus are listed below.

· Thematic courses are based on big philosophical questions or important ideas and key concepts; planners of these courses typically group literary works around common themes rather than by kind or genre and provide grammar instruction through composition assignments.  

· Genre-based courses usually separate the genres (poetry, drama, non-fiction, essays, short fiction, the novel, and sub-genres such as detective fiction, science fiction, historical romance, etc.) and study each in isolation, focusing on the special characteristics of generic forms and periods.

· Chronologically-structured courses follow a nation or culture’s literature from its earliest works to its most recent.  Historical and biographical information is often integrated into the study of literature and language.

· Skills-based courses are based on techniques and practices that help students analyze texts and write with competence and insight. Using works from different genres, the teachers of these courses introduce their students to various interpretive strategies and encourage their students to practice different ways of finding meaning through analytical reading, writing, viewing, and speaking.

· Interdisciplinary courses integrate the liberal arts and/or the sciences in order to help students make connections among the various disciplines.

Other organizational principles exist on which to base a syllabus, but these are the most common.  


Creating a Skills-Based Plan 

Very often, busy teachers begin planning a unit of study in a rush and base their planning on a literary work or product rather than on a Pre-AP skill or skills which are new to the students or in which the students need practice. For example, a tenth-grade teacher might see a new six-week period looming ahead and think, “I need to teach the novel A Separate Peace this six weeks.  What can I do with it?”  This approach to planning can lead the teacher to assign activities that assist the student in reading and understanding the novel, but do little to advance the Pre-AP skills that the vertical team concept is designed to put into place.  A more sensible and effective approach to planning a unit might be to choose the skill or skills that the students need to focus on and choose the texts and activities which most effectively allow the students to learn and practice those skills.  Planning skill-based lessons ensures that both the teacher and students are clear about what objectives are guiding the curriculum and what goals are implemented through the students’ study of literature and language.

A Guide for the First Six Weeks

The first six weeks is an ideal time to introduce the basic Pre-AP structure of analytical thinking.  Rather than addressing specific literary terminology or doing a long process paper, this might be the time to focus on the basics.  Activities based on helping students develop close reading skills, including annotation and highlighting, would be appropriate here, as would lessons structured around the analysis of poetry, short fiction, and essays.  Using these shorter pieces as models, the students can develop the basic analytical techniques of textual analysis, Pre-AP style.

 


Students who learn these basic terms and their interrelationships during the first part of the year will have a much easier time reading and writing analytically during the rest of the term.  Teachers of middle school students may want to introduce students to only two or three of the “big five” aspects of style and tone (imagery, diction, detail, point of view, and syntax); the important thing is that the student should 

· understand the concept thoroughly, 

· practice identifying and interpreting it using different types and genres of texts, 

· be conscious at all times of a link to meaning (theme), when identifying and analyzing any literary device or aspect of language.

In addition to a thorough introduction to or vigorous reinforcement of the “big picture” of literary analysis, Pre-AP students should begin the year with practice in writing and on the basic structures of rhetoric (persuasion/argumentation).  An emphasis on support of a thesis and on interpretation, evaluation, illustration, reflection, and analysis of factual statements is valuable to Pre-AP students of all ages.

Laying the Foundation:  

An example of a six-week unit using skill-based lesson planning

This plan is, of course, both ambitious and flexible.  It might be that because of interruptions or because one activity takes longer than planned, the teacher may choose to shift some activities to a later time or simply to omit or shorten them.  However, all of the activities and products are Pre-AP skill-focused, and the students are learning to use these skills to analyze various texts from a variety of genres.  This type of planning takes time but is well worth the effort in light of its rewards both to student and teacher.

(May we as teachers inspire ninth graders to breathe.)

Skills Focus (chosen from aligned ninth grade objectives): 

Close Reading 

· annotate text to facilitate close reading
· analyze symbols
· explain the effect of first person point of view
· analyze multiple themes
· examine foreshadowing
· examine motifs
Grammar

· analyze how parallelism contributes to meaning
· analyze how figurative language contributes to meaning
· draw inferences
· analyze use of details
· analyze how anaphora, epistrophe, repetition, and juxtaposition contribute to meaning
Writing

· write interpretation, analysis, explanation, reflection, inference/prediction, comparison/contrast
· write introductions, topic sentences, and thesis statements
· integrate quotations and paraphrase
· practice deep/multiple revisions
· analyze rather than summarize novel and sections of novel
· practice timed writing
Texts:

To Kill a Mockingbird, Harper Lee

Film (1962) To Kill a Mockingbird

Short story “The Scarlet Ibis,” James Hurst

Poem “The Man He Killed,” Thomas Hardy

Poem “Southern Cop,” Sterling A. Brown

Poem “Ballad of Birmingham,” Dudley Randall

Major Assignments

Annotating chapters 1-11 (first third of novel)

· Information about Boo Radley (the truth plus the rumors)

· Illustrations of this theme first stated in chapter 3: “You never really understand a person until you consider things from his point of view…until you climb into his skin and walk around in it.”  (relate to Walter Cunningham, Mrs. Dubose, Boo)

· Illustration of this theme first stated in chapter 10: “It’s a sin to kill a mockingbird.”

· The children’s opinion of their father (especially the Tim Johnson episode)

Annotating chapters 12-23 (second third of novel)

· Social structure of Maycomb (especially Aunt Alexandra)

· Continue the climbing into someone’s skin theme (Scout and the mob)

· Appearance vs. reality (Dolphus Raymond)

· Townspeople’s opinion of Atticus (black and white)

Annotating chapters 24-31 (last third of novel)

· Hypocrisy (Missionary meeting, Miss Gates’s discussion of persecution)

· The “mockingbirds” of the novel

· Unity of the Finch family

Fully-developed essay analyzing the 3-4 “mockingbirds” in the novel (Boo, Tom, Jem, Atticus)—Essay should be taken through all the processes of writing, from brainstorming to drafting to revision and proofreading to peer judging from a rubric

Placing quotes in context and relating to meaning of work as a whole

Collaborative writing in small groups—To Kill a Mockingbird with “The Scarlet Ibis” --symbolism of Boo as a mockingbird, Doodle as the ibis

One or two-page writing relating three poems to the novel

Exercise noting syntactical techniques in selected passages from novel

Exercise noting figurative language in selected passages from novel

Week One

· Students read first third of novel outside of class with dialectical journal

· Lesson on syntax strategies—parallelism; compound, complex, simple sentences; inversion, length of sentences, types of sentences

· Analysis of syntax, diction, imagery, and details in first two paragraphs of novel:

“Maycomb was an old town, but it was a tired old town when I first knew it”….Discuss how Harper Lee uses these devices to reveal the narrator’s attitude toward the town of Maycomb.

· Read “The Scarlet Ibis” and compare Doodle to Boo—symbolism

Week Two

· Students read second third of novel outside of class with dialectical journal

· Timed writings: Why does the mob turn back from hurting Tom Robinson? Why does Dolphus Raymond feel it necessary to let the townspeople believe something about him that isn’t true?

· Study poem “The Man He Killed”—compare poem’s theme with theme of novel—“climb[ing]” into someone else’s “skin”

· Place selected quotes in context and relate to meaning of the work as a whole

1. ch. 10—“People in their right minds never take pride in their talents.”

2. ch. 10—“It’s a sin to kill a mockingbird.”

3. ch. 11—“The one thing that doesn’t abide by majority rule is a person’s conscience.”

4. ch. 25—“Tom was a dead man the minute Mayella Ewell opened her mouth and screamed.”

Week Three

· Students read last third of novel outside of class

· Timed writings: hypocrisy in the novel, unity of the Finch family

· Lesson on figurative language using mnemonic device SSSPOPIAM
S—symbol

S—simile

S—synecdoche, metonymy

P—personification

O—overstatement (hyperbole), understatement (litotes), oxymoron

P—paradox, pun

I—irony

A—apostrophe, allusion

M—metaphor

· Students will annotate examples of figurative language in selected passages and write 2-3 paragraphs, (each on a different figure of speech) connecting that device to meaning in the novel.

Week Four

· Timed writing based on analysis, not merely knowledge of plot.

Atticus says, “You never really understand a person until you climb into his skin and walk around in it.”  When did you understand someone better after you saw things from his point of view?  (reflective writing)

When Scout rides in the tire and crashes into Boo’s house, she “thought she heard someone laughing” inside the house.  What kind of person is Boo Radley? (inference and prediction)

Focus on the effect of first person point of view—from Scout’s eyes, ages 6-9—and the effect on the novel’s meaning,

Week Five

· Students will read poem “Southern Cop.”  They will write collaboratively in pairs on this prompt: In “Southern Cop,” what assumptions is the white policeman making about the Negro in the alley?  What assumptions do most of the white people in the novel make about black people?

· Students will read poem “The Ballad of Birmingham” (based on a true story).  They will write a one-page response to this prompt: How does the point of view in this poem compare and contrast to the point of view of the novel?

Week Six

· Students will write a fully-developed essay on the topic of the three “mockingbirds” in the novel.  (students should choose between Boo, Tom, Jem, Atticus and determine these characters without teacher input)  Students will take essay from brainstorming through drafting to revision and proofreading.  Students will peer judge each other’s essays by rubric.  Teacher will grade essay using the standards of the rubric.(rubric follows)

Rubric for Essay on Characters as “Mockingbirds” 

from To Kill a Mockingbird

9—Essays earning a score of 9 meet the criteria for 8 papers, and, in addition, are especially full or apt in their analysis or demonstrate particularly impressive control of language. (demonstrates competence)

8—Essays earning a score of 8 effectively analyze three characters in the novel who symbolically function as “mockingbirds.”  The student notes the metaphors and finds three characters who personify the “mockingbirds” mentioned in several places in the novel: 

· Ch. 10—“…it’s a sin to kill a mockingbird.”

· Ch. 21—“…the mockingbirds were still…”

· Ch. 28—“…a solitary mocker poured out his repertoire…”

· Ch. 30—“…taking the one man who’s done you and this town a great service an’ dragging him with his shy ways into the limelight—to me, that’s a sin.”

The student will refer to the text, using quotations and/or paraphrasing.  The student’s prose demonstrates these elements: effective diction (denotatively and connotatively), varied sentence structure, effective use of transitions, organization.  The student avoids errors with these grammatical elements: subject-verb agreement, pronoun/antecedent agreement, run-on sentences, intentional fragments.  The student  avoids mere plot summary.  (demonstrates competence)

7—Essays earning a score of 7 fit the description of 6 essays but provide a more complete analysis or demonstrate a more mature prose style.  (suggests competence)

6—Essays earning a score of 6 analyze three characters in the novel who symbolically function as “mockingbirds.”  While the student refers to the text using quotations and/or paraphrasing, the explanation of how the characters are “mockingbirds” is less compelling and convincing.  A few lapses in diction or syntax may be present, but generally the prose demonstrates control of ideas and writing.  (suggests competence)

5—Essays earning a score of 5 analyze three characters in the novel who symbolically function as “mockingbirds,” but the analysis is uneven or inconsistent.  The essay will be in and out of focus.  The student may offer simplistic views about how the characters function as symbols.  The prose generally conveys the writer’s ideas.  (superficial and pedestrian, but suggests competence)

4—Essays earning a score of 4 offer an inadequate response to the prompt.  The student may rely completely on paraphrasing the plot of the novel.  The student may note three characters who function as symbols without noting any deeper symbolic connections to the traits of a “mockingbird.”  The prose generally conveys the

writer’s ideas but may suggest immature control of writing.  (suggests incompetence)

3—Essays earning a score of 3 meet the criteria for a score of 4 but are less perceptive about the ways the characters function as “mockingbirds.”  (suggests incompetence)

2—Essays earning a score of 2 demonstrate little success in analyzing how three of the characters symbolically function as “mockingbirds.”  These papers may lack development or substitute simpler tasks such as merely summarizing the characters’ actions and character traits.  The prose often demonstrates consistent weaknesses in writing, such as a lack of development or organization, major grammatical problems, or a lack of control of language.  (demonstrates incompetence)

1—Essays earning a score of 1 meet the criteria for the score of 2 but are especially simplistic in their discussion or weak in their control of language.  (demonstrates incompetence)

0—Indicates an essay that merely repeats the prompt.  
Establishing Challenging, Appropriate Expectations

How does a teacher strike the right balance between expecting too little of the students and expecting too much?  A wise Pre-AP teacher understands the difference between challenging students and overwhelming them.  At the same time, students and their parents are often reluctant to accept the idea that a high level of achievement requires effort and even struggle.

 Pre-AP classes should ideally embrace a wide variety of students who may be at different levels of achievement based on their motivation and maturity.  The fact that a seventh or eighth grade student has not achieved his or her full potential in class should not necessarily eliminate the student from the Pre-AP program. These students may decide later in their academic careers that they want the level of stimulation and challenge offered by the AP program. When that time comes, these students should be equipped with the skills that will allow them to be successful in Language and Literature AP classes.  However, the fact that students in Pre-AP classes may have different levels of motivation provides a challenge for the Pre-AP teacher.  Pre-AP classes should focus on student progress and on the development of competence.  Students move from their own academic levels to higher ones through the acquisition of analytical thinking skills. Often, students who have had little interest in working hard to achieve at a high level do so when exposed to “big ideas” and interesting concepts.  The Pre-AP classroom will be a nurturing environment for these students when engaging texts are available, when the teacher is a guide who sets up meaningful learning experiences, and when the students view the skill-based goals of the class as attainable and worthy of effort. When the skills themselves are the goals, it is easier for teachers to hold the students accountable for a high level of achievement.  Assessment using scoring guides or rubrics, with specific criteria linked to achievement, is a key component of such a classroom, as is skills-based planning.

Skills-Based Syllabus

Pre-AP Ninth Grade

Course Philosophy 
One of the scariest things about ninth grade is that freshmen are only two years away from taking an AP English exam.  And many freshmen who have not been in Pre-AP English classes do not have highly developed study skills.  Often bright students rely on superior memory or listening skills and have easily made high grades.  In a Pre-AP class,  students will learn to organize, plan ahead, and realize that to succeed they must spend at least as much time out of class studying as they spend in class.  They have much to learn about writing, language, and literary analysis, and as Pre-AP teachers we will be introducing skills that some of us (maybe many of us) did not learn until graduate English classes.  The basic difference in AP English and “regular” English is the linking of form to meaning.  In college courses most of us were taught well the form—historical background of literature, themes, tone, character development, conflict, other elements of literature—but often we did not learn to connect the language—the way the words work together on the page—with theme, tone, and meaning.  This connection—this linking—must become clear to students in the next two years if they are to excel not only on AP exams but in college classes.  Pre-AP English I also should develop fluency, creativity, and a sense of risk-taking in writing.  Students should write several times a week—graded, non-graded; fully developed essay, short paragraph answers; highly structured responses to specific questions, writing of original poetry.  Our task is daunting, for we are trying to make readers, writers, and learners out of new high school students.
Course Objectives

Close Reading

Students will learn to read a text and connect the author’s style of writing to the author’s meaning.  An author uses many literary devices and techniques to convey meaning, and the freshman year of high school should introduce students to the higher level skills of textual analysis. Here are some of the techniques that authors use:

· imagery
· details

· diction (denotation and connotation)

· symbols

· complex analogies

· archetypes—setting, character, and hero

· point of view

· complex, layered theme

· figures of speech

· sound devices as they are linked to meaning

· tone: shifts in tone, multiple tones

· irony (situational, dramatic, verbal)

· satire (using hyperbole and litotes as techniques)

· allusion

· motifs

Students will study the structure of complex texts:

· conflict

· foreshadowing

· flashback

· Freytag’s Pyramid

· rhetorical techniques in persuasion/argumentation (both in analyzing an argument and creating an argument)

See “Persuasion and Argumentation” in Teacher’s Guide

Grammar

The students in this class will study the organization and structure of language to both use it correctly in writing and speaking and learn the correlation between syntax and meaning in the text.

· simple, compound, complex, compound-complex sentences

· independent and dependent clauses

· declarative, interrogative, imperative, exclamatory sentences and their relationship to purpose and rhetorical effect

· periodic sentences

· cumulative sentences

· antithetical sentences

· parallelism

· more complex syntax strategies: anaphora, epistrophe, repetition, asyndeton, polysyndeton, ellipsis, inverted order, juxtaposition, chiasmus/antimetabole

· infinitive and prepositional phrases; verbals, absolute phrases

· active/passive voice

Composition

The students will work all year, in one form or another, on their writing skills.

· introductions 

· incorporating evidence, facts, and quotes

· topic sentences/conclusions

· thesis statements

· deep/multiple revisions

· paraphrase

· the modes of discourse: narrative, descriptive, expository, persuasive

· persuasive mode—argue, request, defend, challenge, qualify

· experimentation with original forms and structure

· analysis, not mere summary, of literature

· development of unique and distinctive student voice

· timed writing—one and two-pagers

Brief overview of each six weeks


Ongoing Assignments

· Students will study vocabulary from two sources: Word Power Made Easy by Norman Lewis and Vocabulary for Achievement, editors Margaret Ann Richek, Arlin T. McRae, Susan K. Weiler.
· Students will study the structure of language through imitation exercises using Sentence Composing for High School by Don Kilgallon.
· Students will study grammar through the texts they are studying for that six weeks by composing sentences that imitate the syntactical structure of the text.
· Students will study grammar through composition by linking the syntactical structure of the text to the meaning of the text.
· Students will respond often to prompts in timed writings.
· Students will keep a portfolio and will revise essays they wish to improve, lengthen, and polish.
· Students will read a book of their choice each six weeks in addition to the in-class novels and plays.  For evaluation, students will write an essay based on an AP Literature exam open question that suits the novel.
Grade Breakdown—Tests, essays, original poetry 60%

                                               Daily grades, 40% (journals, quizzes, annotation exercises, 

                                               short writing assignments, vocabulary exercises)

First Six Weeks

Texts:

To Kill a Mockingbird by Harper Lee

Film (1962) To Kill a Mockingbird

Short story “The Scarlet Ibis,” James Hurst

Poems “The Man He Killed,” Thomas Hardy; “Southern Cop,” Sterling A. Brown; “Ballad of Birmingham,” Dudley Randall

Skills and assignments outlined in the earlier “First Six Weeks” Section

Second Six Weeks

 Ethan Frome by Edith Wharton

 Of Mice and Men by John Steinbeck

 “Splinter” by Robert Frost, “The Bells” by Edgar Allan Poe, Ecclesiastes 3:1-8, King James Bible

Close Reading

diction (denotation/connotation)
close reading (finding patterns and contrasts)

character archetypes


point of view

theme




Freytag’s pyramid

conflict



foreshadowing

irony




figurative language

tone shifts



narrative strategies (flashback, frame story)

Grammar

declarative, interrogative, imperative, exclamatory sentences and their relationship to purpose and rhetorical effect

loose/periodic sentence

parallelism







persuasion and argument: defend, challenge, qualify

analyze and practice basic rhetorical techniques in short prose passages and in poetry

analysis of audience and purpose

Composition

introductions



use of evidence from text—paraphrase, quotations

topic sentences


thesis statements

multiple revisions


analysis, not summary of literature

development of student voice

Major Assignments

Annotate literary elements in short passages from the two novels.  Elements annotated: diction, figurative language, point of view, parallelism.  Connect syntactical structure to meaning, writing a paragraph for each literary device.

Write a dialectical journal of moral development in Ethan Frome.
Lawrence Kohlberg developed a chart of moral development which classifies people within six levels.  Level six indicates the most moral and therefore the most highly developed.

As you read the novel, chart each character by noting at which moral level he/she is functioning at that point and giving support from the novel.  For instance, you might note that Zeena at one point in the novel wants Mattie to leave because 1) she realizes that the townspeople are gossiping about Mattie and Ethan and 2) she wants a new hired girl to wait on her hand and foot, one with nothing in common with Ethan.  Therefore, she is operating in that instance on Level two and Level three.

.

CHARACTER


LEVEL

SUPPORT FROM NOVEL

Ethan

Mattie

Zeena

Narrator

Write a collaborative essay, in pairs, of the several ironies revealed in the ending of Ethan Frome.  Students should write introduction, body paragraphs, and conclusion together, then work separately on revision.

Write a paragraph from Mattie’s point of view rather than the impartial narrator’s. 

Write from the last chapter, after the “smash up,” from Mattie’s point of view.

Outline the narrative techniques Wharton uses in Ethan Frome:

· how the narrator comes to be in Starkfield

· what happened to Ethan 24 years earlier

· what happens after the dots in the text……..at the end of chapter 9

· what happens at the end of the story-within-a-story and return to the present

Write a paragraph for each theme, with strong topic sentence and clincher sentence: passivity, desire for fulfillment, illicit love

Defend, challenge, or qualify one of these themes from Of Mice and Men: (the essay should be taken through multiple revisions before submission)

· You don’t need money to be happy.

· “Most men lead lives of quiet desperation.” (Henry David Thoreau)

· Everyone needs at least a small piece of land to live on.

· It’s important to have someone to talk to.

· “Mercy killings” are never justified.

Read poetry that contains musical or sound devices, noting onomatopoeia, assonance, consonance, rhyme, alliteration.  Write original poetry illustrating these devices.

Third Six Weeks

The Glass Menagerie, Tennessee Williams

Nancy Mairs passage—the cripple—from past AP Language exam

Selected Presidential and political speeches (lesson included)

· President George W. Bush

· Abraham Lincoln

· John F. Kennedy

· Franklin D. Roosevelt

· Patrick Henry

“The Eagle,” Alfred, Lord Tennyson; “’Hope’ is the Thing with Feathers,” Emily Dickinson; “Dream Deferred” and “Dreams,” Langston Hughes; two poems with The Glass Menagerie
Close Reading

details



close reading (finding patterns and contrasts)

symbols


Freytag’s pyramid

motifs



tone as determined through point of view

figurative language

tone as determined through imagery,diction

Grammar

cumulative sentence

antithetical structures

parallelism


analysis of audience and purpose

anaphora


juxtaposition

dependent clauses

repetition

participles, gerunds, infinitives

draw inferences

persuasion/argument: defend, challenge, qualify

simple, complex, compound, compound-complex sentences

Composition

use of evidence from text
thesis statements

longer essays


deep/multiple revisions

timed writing

Major Assignments

In collaborative writing, read “Hunchback Girl: She Thinks of Heaven” and find parallels to Laura from The Glass Menagerie.

“Hunchback Girl: She Thinks of Heaven” by Gwendolyn Brooks

My Father, it is surely a blue place

And straight.  Right.  Regular.  Where I shall find

No need for scholarly nonchalance or looks

A little to the left or guards upon the

Heart to halt love that runs without crookedness

Along its crooked corridors.  My father,

It is a planned place surely.  Out of coils,

Unscrewed, released, no more to be marvelous,

I shall walk straightly through most proper halls

Proper myself, princess of properness.

Write paragraphs explaining these symbols in The Glass Menagerie, one paragraph for each symbol.  Use participles, gerunds, and parallelism in your paragraphs.

· Museum, aviary in the zoo, greenhouse (made of glass) to raise tropical flowers

· Tom breaking Laura’s menagerie when he hurries to put on his coat after the argument with Amanda

· Scene 6—Amanda dressing for the “gentleman caller” in her old courting dress and carrying a bunch of jonquils

· Jim inadvertently breaking the horn off the unicorn when he dances with Laura in scene 7

· Tom saying at the end of the play, “Blow out your candles, Laura!”

· “blue roses”

Explain several elements of the poem “somewhere i have never travelled” as they relate to The Glass Menagerie.  (Williams placed the last line of this poem on the title page of the play.)

“somewhere i have never travelled” by e.e. cummings

somewhere i have never travelled, gladly beyond

any experience, your eyes have their silence:

in your most frail gesture are things which enclose me,

or which i cannot touch because they are too near

your slightest look will easily unclose me

though i have closed myself as fingers,

you open always petal by petal myself as Spring opens

(touching skillfully, mysteriously) her first rose

or if your wish be to close me, i and

my life will shut very beautifully, suddenly,

as when the heart of his flower imagines

the snow carefully everywhere descending;

nothing which we are to perceive in this world equals

the power of your intense fragility: whose texture

compels me with the colour of its countries,

rendering death and forever with each breathing

(i do not know what it is about you that closes

and opens; only something in me understands

the voice of your eyes is deeper than all the roses)

nobody, not even the rain has such small hands

Read aloud Amanda’s speech in Act I, scene ii—“So what are we going to do the rest of our lives?”  Then read Laura’s speech in Act I, scene ii—“I’m crippled!” (Despite Amanda’s ability to grasp the truth only a few moments before, she suddenly retreats into her world of illusion.  How does Tennessee Williams show this retreat?)

Rewrite the ending of the play from Laura’s point of view, not Tom’s.  What kind of life will Laura and Amanda have now that Tom has left?

Timed-writing—one or two pages—A menagerie is a collection of wild or unusual animals, kept in cages, usually for exhibition.  Which character do you think fits this description of a menagerie?  Why do you think so?

Annotate the Nancy Mairs “cripple” passage (former AP Language exam) for these elements: repetition, loose/periodic sentences, antithetical structure, parallelism, anaphora, juxtaposition.  After class discussion of these elements, write a multi-paragraph explanation of how three of these elements create tone and meaning.

Discuss the figurative language in selected poems.  Write original poetry containing several figures of speech from this list: metaphor, simile, personification, synecdoche, hyperbole, pun, apostrophe.

Annotate patterns and contrasts in Presidential and political speeches.  Link these devices to the rhetorical effect in the passage. (lesson follows)
· What is the rhetorical effect of the parallelism?

· What is the rhetorical effect of the antithesis?

· What is the rhetorical effect of the tricolon? (pattern of 3 in parallelism)

Write a persuasive essay defending, challenging, or qualifying.  Choose from these excerpts from the speeches:

· President Bush: “Freedom and fear, justice and cruelty, have always been at war.”

· Patrick Henry: It would be better to die than to live without liberty.

· John F. Kennedy: “The cost of freedom is always high.”

Fourth Six Weeks

The Tragedy of Romeo and Juliet by William Shakespeare

Forms of poetry—aubade and sonnet from Romeo and Juliet; “Sonnet 30” by Shakespeare; “Three Haiku” by Basho and Chiyojo; narrative poem—“The Raven” by Edgar Allan Poe; lyric poetry—“Women” by Alice Walker and “There Will Come Soft Rains” by Sara Teasdale

“The Convergence of the Twain” by Thomas Hardy with “Titanic” by David Slavitt

Close Reading

imagery


close reading (finding patterns and contrasts)

hero archetype


complex theme

Freytag’s pyramid

foreshadowing

conflict


figurative language

multiple tones

Grammar

antithetical sentence

parallelism

syntax related to meaning of work

Composition

introductions


conclusions

thesis statements

support from text for evidence

integrate quotations

paraphrase

timed writing


development of student voice

analysis, not summary of literature

Major Assignments

test over figurative language in Romeo and Juliet

analysis of aubade in Romeo and Juliet
An aubade is a lyric about dawn or a morning serenade, a song of lovers parting at dawn.

Act III, scene v:

Juliet: Wilt thou be gone?  It is not yet near day.

It was the nightingale, and not the lark,

That pierced the fearful hollow of thine ear.

Nightly she sings on yond pomegranate tree.

Believe me, love, it was the nightingale.

Romeo: It was the lark, the herald of the morn;

No nightingale.  Look, love, what envious streaks

Do lace the severing clouds in yonder East.

Night’s candles are burnt out, and jocund day

Stands tiptoe on the misty mountaintops.

I must be gone and live, or stay and die.

analysis of sonnet in Romeo and Juliet

Act I, scene v

Romeo: If I profane with my unworthiest hand

This holy shrine, the gentle sin is this:

My lips, two blushing pilgrims, ready stand

To smooth that rough touch with a tender kiss.

Juliet: Good pilgrim, you do wrong your hand too much,

Which mannerly devotion shows in this;

For saints have hands that pilgrims’ hands do touch

And palm to palm is holy palmers’ kiss.

Romeo: Have not saints lips, and holy palmers too?

Juliet: Ay, pilgrim, lips that they must use in prayer.

Romeo: O, then, dear saint, let lips do what hands do!

They pray; grant thou, lest faith turn to despair.

Juliet: Saint do not move, though grant for prayers’ sake.

Romeo: Then move not while my prayer’s effect I take.

Study other forms of poetry—haiku, narrative, and lyric poem.  Choose one form—sonnet, aubade, 2 haiku, narrative, lyric—write an original poem which contains figures of speech (3 types) and sound devices (2 types.)

Label the types of figurative language used in Juliet’s speech in Act III, scene ii: “Gallop apace, you fiery-footed steeds….”And may not wear them.” 

Annotate the play as it is read in class for examples of oxymorons and paradoxes.  At the end of the play, write an essay, using both quotations and paraphrasing, about the reason Shakespeare includes so many oxymorons and paradoxes in this play.  (see I,i, lines 166-172 for several oxymorons)  The thesis statement should address the connection of these contrasts to theme.  Essay should be taken through multiple revisions.  The teacher may grade the essay in stages:

· Introduction with strong thesis statement

· Body paragraphs

· Creative conclusion which provides new analysis, not mere summary

In Act III, scene iii, Friar Lawrence attempts to convince Romeo not to commit suicide, distraught as he is over his banishment.  Note 8 different arguments that the Friar uses to dissuade Romeo. (first 30 lines of speech)  From the line “A pack of blessings light upon thy back” (lines 31 to 48 of the speech), mark each line “literal” or “figurative” language.  If figurative, note the figure of speech.

TP-CASTT the two poems “Convergence of the Twain” and “Titanic.”  Write original poetry modeled after the structure of both poems.  (Lesson follows)

Fifth Six Weeks

A Midsummer Night’s Dream by William Shakespeare

The Chosen by Chaim Potok

Poetry—imagery—“Woman’s Work” by Julia Alvarez; “Meciendo” by Gabriela Mistral

Close Reading

imagery


diction

setting archetypes

close reading (finding patterns and contrasts)

point of view


complex themes

types of conflict

tone as determined through imagery and diction

point of view


irony

figurative language

Grammar

parallelism


prepositional phrases

absolute phrases

loose, cumulative, periodic sentences

Composition

use of evidence from text
paraphrase

incorporating quotations
analysis, not summary of literature

timed writing


development of student voice

Major Assignments

Keep a dialectical journal as A Midsummer Night’s Dream is read in class.  Note the four major plots:

· Theseus/Hippolyta

· Oberon/Titania

· Four lovers and the course of their love

· Laborers and their play Pyramus and Thisbe
Compare and contrast the settings: Athens and the woods.

Out of class essay analyzing the elements that make A Midsummer Night’s Dream a comedy and Romeo and Juliet a tragedy, incorporating paraphrase and quotations—multiple revisions

Analyze the imagery in selected poems.

Write original poetry containing imagery.

Analyze the poetic elements that are so brilliantly bad in the workmen’s play in A Midsummer Night’s Dream.  Note Shakespeare’s deliberate overuse and misuse of sound devices, repetition, metaphors, rhyme.  Students will find and annotate a poem that illustrates beautifully (and correctly) these devices.

Annotate selected passages from The Chosen for diction, imagery, details, syntactical structure, and figurative language.  Connect three of these devices to meaning. (answer the so what? question)

Chart the conflict that Danny undergoes: his religious training vs. his intellectual hunger.

One critic said of Chaim Potok’s novels, “As in all good fiction, Mr. Potok makes us believe that his stories are true, that they could only have been as he has told them.”  Another critic said of The Chosen that “Reuven, the idealized first-person narrator, is too much of a goody-goody to be true.”  Write a persuasive essay in which you agree with one critic.  Provide concrete support from the novel.

Sixth Six Weeks

Texts:

The Odyssey by Homer

1997 video of The Odyssey

Poetry related to The Odyssey:

· “An Ancient Gesture” Edna St. Vincent Millay

· “Siren Song” Margaret Atwood

· “Ithaca” Constantine Cavafy

Night by Elie Wiesel

Close Reading

details



diction

symbols


close reading (finding patterns and contrasts)

archetypes


point of view

types of conflict

tone as determined through imagery, diction

point of view


irony

satire



figurative language

allusion


motifs

Grammar

parallelism


analysis of audience and purpose

logical fallacies

active/passive voice

Composition

longer essays


use of evidence, facts, and quotations

multiple revisions

integrate quotations

timed writing


experiment with original forms and structure

Major Assignments

Create an allusion notebook.  

Division of notebook:

· Historical (People, Places, Events)

· Literary

· Biblical (Old and New Testaments)

· Popular Culture (Music, Art, Theater)

· The Arts

Original Source

Research the allusion.

Explain and/or summarize the information.

Note any contextual information which may be necessary for understanding the allusion.

Secondary Source

Quote the allusion as it appears in the work you are reading.

Look for archetypes.

· Chart Odysseus’ journey as an individual’s journey through life and the search for self-knowledge.
· Student will chart his/her own journey through life in a personal essay.
· Student will chart his/her own search for self-knowledge in a personal essay.
· Collaborative writing—if an epic portrays the goals and values of a society and reveals much about that culture, chart the epic story of America since 9-11-01.
One critic said of the 1977 video of The Odyssey that it was done “in the ancient Steven Seagal tradition.”  After viewing the film, defend, challenge, or qualify.

In “Ithaca,” Constantine Cavaty writes these lines:

To arrive there is your ultimate goal.

But do not hurry the voyage at all.

It is better to let it last for long years;

and even to anchor at the isle when you are old,

rich with all that you have gained on the way,

not expecting that Ithaca will offer you riches.  


Students will write about what their personal Ithaca is.

TPCASTT “Siren Song.”  Annotate the following elements: irony (important that students see the irony), run-on lines, level of diction, parallelism, repetition, alliteration, tone shift, types of sentences, especially question “Shall I tell you the secret/and if I do will you get me/out of this bird suit?”


Give students background information about the Holocaust.  Some sources are listed:

· A Broken World, Raymond J. Sontag

· And the Sun Kept Shining, Bertha Ferderber-Salz (mother who survives concentration camps eventually reunites with her two daughters)

· From the Kingdom of Memory—Reminiscences, Elie Wiesel

· The Holocaust, John Mendelsohn, ed.

· The Holocaust Kingdom: A Memoir, Alexander Donat

· The Holocaust Years: Society on Trial, Roselle Chartock and Jack Spencer, eds.

· Their Brother’s Keepers, Philip Friedman (people who aided Jews during the Holocaust)

· The Trial of God—A Play in Three Acts, Elie Wiesel

· The War Against the Jews, 1933-1945, Lucy S. Dawidowicz

Explain the irony in these excerpts from Night:

· The inscription over the door into Auschwitz: “Work is liberty!”

· “Three days after the liberation of Buchenwald I became very ill with food poisoning.  I was transferred to the hospital and spent two weeks between life and death.”

· “I’ve got more faith in Hitler than in anyone else.  He’s the only who’s kept his promises, all his promises, to the Jewish people.”

· “It’s a shame…a shame that you couldn’t have gone with your mother.”

· “On we went between the electric wires.  At each step, a white placard with a death’s head on it stared us in the face.  A caption: ‘Warning.  Danger of death.’”

Discuss how the title of Night is an extended metaphor.

Persuasive debate in class: Students should or should not continue to study the Holocaust in school today.

The school year is a blank canvas, awaiting the hand, skill, and brain of the teacher-planner; the task of structuring, sequencing, and integrating literature and language tasks which will effectively develop pre-AP skills in middle and high school learners is both a daunting and a thrilling prospect. 








It is possible to structure a course in any of the above ways, or in a different way, and have it be a successful Pre-AP course.  As long as the students learn Pre-AP skills and strategies, any of the syllabi above can prepare them to be successful students in Advanced Placement Language and Literature courses.





DETAIL





SYNTAX





POINT OF VIEW





DICTION





IMAGERY





TONE





THEME





STYLE





The fact that a seventh or eighth grade student has not achieved his full potential in class should not necessarily eliminate him or her from the Pre-AP program. These students may decide later in their academic careers that they want the level of stimulation and challenge offered by the AP program. When that time comes, these students should be equipped with the skills that will allow them to be successful in Language and Literature AP classes.








Students move from their own academic levels to higher ones through the acquisition of analytical thinking skills, and, often, students who have had little interest in working hard to achieve at a high level do so when exposed to “big ideas” and interesting concepts.





In To Kill a Mockingbird, the young Scout reflects on a very bad first day of school in which her teacher scolded her for already knowing how to read.  Scout reflects, “I could not remember when the lines above Atticus’s moving finger separated into words, but I had stared at them all the evenings in my memory, listening to the news of the day, Bills To Be Enacted into Laws, the diaries of Lorenzo Dow—anything Atticus happened to be reading when I crawled into his lap every night.  Until I feared I would lose it, I never loved to read.  One does not love breathing.”











Brief Overview of Each Six Weeks





First Six Weeks:  Close reading through annotation; syntactical patterns, patterns of diction, imagery, and figurative language





Second Six Weeks:  An author’s development of tone through figurative language, diction, imagery, and syntax; sound devices in poetry





Third Six Weeks:  Characterization, symbolism in drama; patterns and contrasts in prose; figurative language and rhythm/meter in poetry





Fourth Six Weeks:  Close reading strategies; forms of poetry, writing original poetry; persuasion/argumentation





Fifth Six Weeks:  Imagery in poetry and drama; the structure of sentences; syntax related to meaning; conflict





Sixth Six Weeks: Archetypes and motifs; irony, themes, allusions 

















The effectiveness of allusion on the mind of the reader depends on the body of knowledge in the reader’s mind.  Recognizing an allusion, knowing its original source or context, explaining why the author chose to use the allusion, and discussing the insight gained or effect created by the use of allusion is essential for a student.








Elie Wiesel wrote these words after the events of 9-11-01 (he and his wife live in 


New York City):  “For in the end, it is always a matter of choice.  Even when faced with the murderous madness of criminals, and in the presence of the silent agony of their victims, it is incumbent upon us to choose between escape and solidarity, shame and honor.  The terrorists have chosen shame.  We choose honor.”








Kohlberg Levels of Moral Development





Level one: The individual acts to avoid pain or punishment.


Level two: The individual acts to get a reward.


Level three: The individual acts to gain approval of others.


Level four: The individual acts because of a belief in the law.


Level five: The individual acts for the good of others.


Level six: The individual acts according to a set of internalized principles that guide his life, not according to lesser reasons such as reliance on tradition or fear of the law.











