Sample Interdisciplinary Syllabus

Pre-AP Ninth Grade English

and World Geography

COURSE PHILOSOPHY

Literature is a record of the culture and social processes of a people, a record of their life on earth.  Different cultures are affected by forces such as major land forms, climates, and ecosystems; political and economic processes that shape cultural population; relationships among people, places, environments, economics, and human modifications on the physical environment.  Therefore, geography and English complement each other and may be studied productively in tandem.

COURSE OBJECTIVES

English will cover works (particularly novels) from different world cultures while those cultures are being studied in World Geography.  The emphasis in both classes is in making connections and finding shared meaning in English (the written and spoken works of a people) and geography.  Listed here are shared goals.  Objectives specific to each discipline appear later.

1. Learn the interrelationships between peoples in one culture and between two or more cultures.

2. Practice close reading and annotation skills.

3. Research the culture of one region and report on its major features.

4. Identify the relationships between people, places, and environments.  

5. Apple critical thinking skills to organize and use information from a variety of sources including electronic technology.

6. Analyze how location affects economic activities in different economic systems throughout the world.

7. Identify processes that influence political decisions in different cultures.

8. Compare how components of culture shape the characteristics of regions.

9. Analyze the impact of technology on the physical environment.

10. Use problem-solving and decision-making skills to study world cultures and literature related to a particular culture.

11. Appreciate the basic democratic values of our state and nation by studying other cultures.

12. Analyze how literature reflects the culture of the people who write it.

13. Write well-developed, grammatically and mechanically correct essays.

14. Integrate quotations and researched materials effectively with correct documentation, MLA-style.

15. Apply increasingly sophisticated diction and syntax in essays.

16. Synthesize literature and other research in essays and/or projects.

17. Use analysis, synthesis, and evaluation to more fully understand different cultures and the literature people create from that culture.

18. Plan, organize, and complete a group research project that involves asking geographic questions; acquiring, organizing, and analyzing geographic information; and communicating results.

GRADE BREAKDOWN

Major grades: 60%--tests, projects, dialectical journals, essays

Daily grades: 40%--map work, charts, reading quizzes, vocabulary, short in-class writing responses, multiple choice practice, grammar/syntax exercises

WORLD GEOGRAPHY OBJECTVES (overview—specific objectives for each six weeks follow)

Note: These objectives come from the Texas Essential Knowledge and Skills (TEKS).

Students will understand

1. the effects of physical and human geographic patterns and processes on events in the past and their effects on present conditions.

2. how people, places, and environments have changed over time and the effects of these changes on history.

3. the physical environment of regions and the physical processes that affect those regions.

4. the patterns and characteristics of major landforms, climates, and ecosystems.

5. how political, economic, and social processes shape cultural patterns and characteristics.

6. the types and patterns of settlement, the factors that affect where people settle.

7. the growth, distribution, movement, and characteristics of world population.

8. how people, places, and environments are connected and interdependent.

9. the concept of region as an area of Earth’s surface with unifying geographic characteristics.

10. the distribution and characteristics of economic systems throughout the world.

11. the reasons for the location of economic activities in different economic systems.

12. the economic importance of key natural resources.

13. the characteristics of a variety of political units.

14. the geographic processes that influence political decisions, relationships, and policies.

15. how different points of view influence the development of public policies and decision-making processes on local, state, national, and international levels.

16. how the components of culture affect the way people live and shape the characteristics of regions.

17. the distribution, patterns, and characteristics of different cultures.

18. the ways in which cultures change and maintain continuity.

19. the impact of technology and human modifications on the physical environment.

SIX WEEKS BREAKDOWN

	 CULTURE                                                                            RELATED READING—

                                                                                                                  NOVELS


	18th CENTURY ENGLAND                              A TALE OF TWO CITIES,

AND FRANCE                                                    Charles Dickens

THE AMERICAN SOUTHWEST                   ALL THE PRETTY HORSES,       
AND MEXICO                                                   Cormac McCarthy

MODERN AFRICA                                           CRY, THE BELOVED COUNTRY,

                                                                             Alan Paton                            

JAPANESE-CANADIANS                                OBASAN,                           
                                                                              Joy Kagawa

WORLD WAR II AND                                      NIGHT,

THE HOLOCAUST, THE                                 Elie Wiesel

 HISTORY OF ISRAEL

17TH CENTURY HOLLAND                             GIRL WITH A PEARL EARRING,

                                                                               Tracy Chevalier



	

	


SHARED MAJOR ASSIGNMENTS/PROJECTS

(from Dara Schultz, Westlake High School, Austin, Texas)

CULTURE PORTFOLIO

Objective—Students will investigate, in depth, a foreign culture.  Students will exhibit a well-researched, informed knowledge of this culture through a final project portfolio.  This project will be a medium for students to apply geographical concepts learned in the course as they are developed through various novels.  The project will also provide students the opportunity to improve reading, thinking, and writing skills emphasized in Pre-AP courses.

a. A factual, reference-based research paper.  The purpose of the paper is three-fold: to give students necessary background knowledge from which to begin the adventure into another culture; a format in which to practice geographical concepts learned in the course, and an enrichment of writing skills.  Using rubric assessment, instructors will evaluate papers from both content and formal perspectives.  Students will receive written feedback from instructors and will be expected to respond to feedback by asking questions, doing further research and revision as necessary, and by preparing a final, portfolio-quality copy to include in portfolio.

b. Novel and analysis.  Students will read novels from the cultures selected for in-depth study.  Wherever possible, the novel must be written by a person from the culture being studied.  Students will analyze novel from a critical perspective and will write a critical academic paper, citing outside critical sources where available and as necessary.

c.  Creative project, music, visual arts, writing (poem, short story, play).  Students will demonstrate a thoughtful understanding of the culture selected for study by preparing and performing/displaying a project chosen from the above (or other, as desired and approved by teacher).  Students will express, in writing, how this project demonstrates aspects that are unique/demonstrative of the culture they are studying.
d. Primary source/Non-fiction project.  Students will read and evaluate a primary source/non-fiction text concerning the culture study.  Text will be evaluated in terms of bias, and students will write an evaluation in accordance with teacher-supplied requirements.
e. Multimedia project.  Students will produce a documentary/presentation on the culture they are studying.  This may include, but is not limited to graphic representations, photography, video, audio, oral, digital and textual presentation.
f. YEAR END—Portfolio assessment.  Students will, at year-end, turn in a final portfolio in which the above projects are included in final form or documented (in the case of musical, multimedia productions, etc.)
RESEARCH PAPER REQUIREMENTS

I. Geographic Analysis

· Include a physical map of your country that shows major geographical features.  Discuss how these features impact the culture and/or history of the country.

· Describe the climate.  Discuss how these features impact the culture and/or history of the country.

· List the natural resources, agricultural products, and/or major industries.  Discuss how these features impact the culture and/or history of the country.

· Does this country have major exports on which it depends?

· Does this country depend on importing certain items?

II. Political Analysis

· Include a political map that shows major cities and neighboring countries.  If possible, include some interesting facts about major cities (for example, famous people born there, etc.).  If neighboring countries have a major impact on your country, discuss this.

· Include a picture of the flag.

· Indicate the national capital, the population, and whether the population is increasing or decreasing.

III. Cultural Analysis

· List the major ethnic groups found in your country.

· List the official language and any others widely spoken.

· List the major religions practiced.

· Include any other cultural aspects such as important foods, music, dance(s), a traditional costume, major holidays, interesting customs, etc.

· Discuss education.  What percentage of the population is literate?  How are the schools organized, and who pays for them?  Who attends school?  Compare and contrast this information to the educational system in the United States.

IV. Economic/Government Analysis

· What type of government and economic system is in place?  Discuss the level of stability.

· What is the GNP and the per capita income?  Compare these to a few other countries, including the United States.

· Include some health statistics, such as birth rate, infant survival rate, and life expectancies for males and females.  Compare these statistics to a few other countries, including the United States.

· Discuss the health care system.  How is it organized; who pays for it?  What is the level of access to medical care, immunizations, and doctors?

V. Historical Analysis

· Include a timeline of major events.  Include wars/interactions with other countries, famous people, etc.

· Discuss how these events have impacted the culture and daily lives of the people living in your country.

PRE-AP 9TH GRADE ENGLISH

Year-long activities/assignments:

· Vocabulary study from Word Power Made Easy, Norman Lewis

· Grammar/syntax lessons using Sentence Composing for High School, Don Killgallon, and sentences using Killgallon’s techniques taken from novels being studied  (see 9th grade Killgallon lesson in Teacher’s Guide using To Kill a Mockingbird).

· Major exams

· Dialectical journals

· AP multiple-choice practice, using both former AP Language and Literature questions and questions derived from the novels

· Timed AP-style in-class essays

9th GRADE ENGLISH OBJECTIVES –(all year)

LITERARY ANALYSIS OBJECTIVES—

· use of imagery, patterns of imagery

· choice of details
· selection of words (diction), with denotative exactness and connotative richness

· finding patterns and contrasts in a text through annotation
· use of symbols
· use of archetypes and motifs
· manipulation of point of view
· use of complex, layered themes
· use of irony, satire
· use of allusion
· shifts and multiple tones
· author’s development of tone through imagery, diction, and point of view
· linking of literary criticism to meaning in text

· analysis of author’s use of figures of speech and sound devices such as assonance, consonance, onomatopoeia, rhyme, rhythm, alliteration
· analysis of Freytag’s Pyramid (exposition, inciting incident, rising action, climax, falling action, denouement)

LANGUAGE ANALYSIS AND GRAMMAR/SYNTAX OBJECTIVES—

· sentence variety—anaphora, epistrophe, repetition, asyndeton, polysyndeton, ellipsis, inverted order, juxtaposition, antimetabole
· active-passive voice
· coordination
· subordination—combining sentences using appositives, dependent clauses, verbals, (particularly participles), absolute phrases
· parallelism
· antithetical sentences
· sentence types—loose/periodic, cumulative, declarative, interrogative, imperative, exclamatory
· persuasion/argument—argue, request, defend, challenge, qualify
WRITING OBJECTIVES—

· Write introductions that address the issue insightfully.

· Use facts, quotations, paraphrase as support for a position.

· Write strong and logical topic sentences and non-redundant paragraph clinchers.
· Write thesis statements strong enough to control the whole paper.

· Develop patience to carry an essay through deep/multiple revisions.
· Write in several modes of discourse: description, narration, exposition, persuasion.
· Write using original and creative forms and structure.
· Analyze literature, not merely summarize.

· Develop a distinctive voice in writing.

· Develop ideas quickly in timed writings.
FIRST SIX WEEKS

18th century England and France-----------------A Tale of Two Cities

Companion readings: poems

“London,” William Blake

“Jerusalem,” William Blake

“To Lucasta,” Richard Lovelace

“Those Winter Sundays,” Robert Hayden

“Death Be Not Proud,” John Donne

WORLD GEOGRAPHY OBJECTIVES

The student will

· analyze how the character of a place is related to its political, economic, social, and cultural characteristics.

· locate settlements and observe patterns in the size and distribution of cities.

· explain the processes that have caused cities to grow.

· compare maps of voting patterns or political boundaries to make inferences about the distribution of political power.

· analyze events to infer the physical and human processes that lead to the formation of boundaries and other political divisions.

· compare life in a variety of cities and nations in the world to evaluate the relationships involved in political, economic, social, and environmental changes.

· describe the impact of general processes such as migration, war, trade, independent inventions, and diffusion of ideas and motivations on cultural change.

· analyze cultural changes in specific regions.

Week 1—Book the First, “Recalled to Life”

1. Begin dialectical journal for the motifs in the first section of the novel.

· Doubles

  


Lucie/Madame Defarge




Carton/Darnay




Paris/London




Nobility/peasants

· Shadows and darkness




Mail coach’s journey/Jerry Cruncher’s emergence




Lucie Manette’s introduction to Jarvis Lorry




Dicken’s observations about the darkness of the human heart




(chapter “The Night Shadows”)

· Imprisonment




Manette (literally and figuratively)

2. Begin dialectical journal for the symbols in the first section of the novel.

· Broken wine cask

· Madame Defarge’s knitting

3. Begin dialectical journal for the themes in the novel.

· Resurrection

· Sacrifice

· Violence/oppression

4. Chart the parallel scene in Book 1, the broken wine cask (chapter 5).  Explain the two parallel events.  Connect these events to the antithesis Dickens begins to develop in the very first sentence of the novel.

5. Analyze the first sentence of the novel syntactically by outlining it and identifying the grammatical structure.  Then write an original sentence mirroring the pattern of Dickens’s sentence.

6. Analyze poem “To Lucasta.”  

· Rewrite each stanza in straightforward, not inverted, syntax.

· Note the rhetorical effect of the parallelism and the personification.

· Explain the antithesis in the last two lines.

· Paraphrase the poem in a paragraph.

Week 2—Book the Second, “The Golden Thread”

1. Continue dialectical journal for Book the Second.  Analyze and chart the motifs.  (see week 1)

2. Continue journal for the symbols in the novel.   Add the Marquis to the symbols listed.

3. Continue journal for the themes in the novel.

4. Book 2, chapter 7 “Monsigneur in Town”—Look carefully at the first three paragraphs of this chapter.  Provide copies so that students can annotate.  Students should note the following rhetorical devices:

· diction

· repetition

· irony and sarcasm

· punctuation

· overstatement


Students should determine Dickens’s attitude toward the Monsigneur by examining the literary elements.

5. Provide copies of the last paragraph of chapter 7, Book 2 so students can annotate.  Students should mark these devices and determine the tone of the paragraph:

· metaphors

· repetition

· parallelism

· types of sentences

6. Analyze the William Blake poems “London” and “Jerusalem.”  In timed writing, connect the longings of the speaker in the poems to Dickens’s themes in the novel.

Week 3—Book the Second

1. Continue the dialectical journal for Book the Second.

2. Look carefully at chapters 12 and 13, “The Fellow of Delicacy” and “The Fellow of no Delicacy.”  

· Determine the elements Dickens uses to create the irony in the first paragraph of chapter 12.

· Explain the effect of juxtaposing the two characters, Mr. Stryver and Sydney Carton, in these two chapters.

· Timed writing—Explain Dickens’s tone toward both Stryver and Carton.  Show how he develops this tone through diction, detail, imagery, repetition, and figurative language.

3.“Those Winter Sundays”—note these elements

connection of form/structure to meaning

pattern of imagery

3 examples of personification, connection to meaning

syntax—effect of the short sentence “No one ever thanked him.” 

syntax—effect of repetition of  “What did I know?”

contrasts—cold vs. warm, caring vs. indifference

point of view—Has time changed the speaker’s perspective?

Recount a time in your life when someone sacrificed for you.  Use and label these grammatical structures in your writing: appositives, absolute phrases, dependent clauses, participial phrases.

Week 4—Book the Third, “The Track of a Storm”

1. Continue dialectical journal for motifs.  Add this motif under “shadows and darkness”—Madame Defarge casting a shadow on Lucie and her family—“The Substance of the Shadow”

2. Add these motifs under “imprisonment”—Darnay (literally and metaphorically) and Carton (literally and metaphorically).

3. Continue journal for symbols.

4. Continue journal for themes.

5. Chart the parallel scenes in two chapters:

· Book 3, chapter 2 “The Grindstone”  

· Book 3, chapter 5 “The Wood-Sawyer”

6. Identify the common thread in all three of the parallel scenes—Book 1, chapter 5; Book 3, chapter 2; Book 3, chapter 5.

7. “Death Be Not Proud”

Explain the paradox.

Explain the effect of the extended apostrophe.

Paraphrase the poem.

Timed writing: Explain how this poem relates to Sydney Carton.

Week 5

1. Continue the dialectical journal for Book 3.

2. Identify passages where Dickens reveals his attitude toward the peasants and the nobility.

3. In chapter 14 “The Knitting Done,” have students act out the death scene between Miss Pross and Madame Defarge.  A narrator will provide commentary from the novel, and two students will read the parts of Madame Defarge and Miss Pross, taking the dialogue from the novel.  

4. In chapter 15 “The Footsteps Die out for Ever,” students will annotate the first paragraph for diction, metaphors, and syntax.  Timed writing: What is Dickens’s attitude toward the events which led to the French Revolution?

Week 6

1. Look at the last paragraph of the novel: “I s a far, far better thing that I do, than I have ever done; it is a far, far better rest that I go to than I have ever known.”  Outline this sentence syntactically.  Identify each grammatical element.  Write your own sentence duplicating the pattern of Dickens’s syntax.

2. Compare this sentence to the first sentence of the novel.  Look at similarities in grammatical structures.  Why does Dickens use past tense in the first sentence and present tense in the last sentence of the novel?

3. Write a culminating essay identifying Dickens’s tone toward the Revolution (encompassing his attitude toward both the peasantry and the nobility).  In the final chapter, Dickens writes, “Sow the same seed of rapacious license and oppression over again, and it will surely yield the same fruit according to its kind.”  How does Dickens use the devices of language to convey his attitude toward the Revolution?

SECOND SIX WEEKS

The American Southwest/Mexico-------------All the Pretty Horses

Companion Readings: (all works taken from Prentice-Hall 9th grade text)

Excerpt from “Holiday,” Katherine Anne Porter

Excerpt from “Horseman, Pass By,” Larry McMurtry

“Tepeyac,” Sandra Cisneros

Letter from the Alamo, William B. Travis

“Findlay Simpson, Tall-Tale Teller,” J. Frank Dobie

“Tomas Rivera,” Pat Mora

WORLD GEOGRAPHY OBJECTIVES

The student will

· analyze the effects of physical and human geographic patterns and processes on events in the past and describe their effects on present conditions.

· explain the distribution of different types of climate in terms of patterns of temperature, wind, and precipitation and the factors that influence climate regions such as elevation, latitude, location near warm and cold ocean currents, position on a continent, and mountain barriers.

· analyze how the character of a place is related to its political, economic, social, and cultural characteristics.

· explain the political, economic, social, and environmental factors that contribute to human migration.

· explain the interrelationships among physical and human processes that shape the geographic characteristics of places such as connections among economic development, urbanization, population growth, and environmental change.

· identify physical or human factors that constitute a region such as soils, climate, vegetation, language, trade network, river systems, and religion.

· compare the ways people satisfy their basic needs through the production of goods and services such as subsistence agriculture versus market-oriented agriculture or cottage industries versus commercial industries.

· describe how changes in technology, transportation, and communication affect the location and patterns of economic activities.

· compare maps of voting patterns or political boundaries to make inferences about the distribution of political power.

· explain how citizenship practices, public policies, and decision making may be influenced by cultural beliefs.

· describe and compare patterns of culture such as language, religion, land use, systems of education, and customs that make specific regions of the world distinctive.

· analyze examples of cultures that maintain traditional ways.

ACTIVITIES FOR NOVEL:

· Examine the forces that cause John Grady Cole to leave Texas and travel to Mexico then return to Texas.

· Map the following locations in Texas and Mexico representing John Grady’s travels from San Angelo, Texas, to Mexico and back to Texas.

San Angelo, Texas

Coahuila 


Reforma 

Sierra de la Encantada 
Encantada                                Cienagas 



La Vega 



Monclova 

             Torreon 

Saltillo 



La Madrid


Nadadores

Zacatecas 



Los Picos 


Iraan, Tx.  

Tyler, Texas 



Pumpville, Tx.

· Contrast the civilizations in Mexico and Texas according to these criteria:

housing

friendliness of the natives

socioeconomic status

foods
clothing



prisons/jails

attitude toward foreigners



amenities such as running water, 








electricity

· Timed writing—Discuss the symbolism of crossing the Rio Grande River on horses, naked, arriving in Coahuila, Mexico.

· Outline the history of the Mexican Revolution as Duena Alfonsa explains it to John Grady.

· Contrast Alejandra’s education, dress, and culture with that of the Mexican people in the novel.

· Contrast Villareal’s hacienda with the living conditions of the Mexican people in the novel.

· Compare and contrast the philosophy of Mexico with the philosophy of America according to Perez: (pages 194-195)

“The Mexican does not believe that a car can be good or evil….Because he knows where good and evil have their home.  The Anglo thinks in his rare way that the Mexican is superstitious.  But who is the one?...There can be in a man some evil.  But we don’t think it is his own evil….Evil is a true thing in Mexico.  It goes about on  its own legs.”

THIRD SIX WEEKS

Modern Africa------------------------Cry, the Beloved Country

Companion Readings: 
(from Prentice-Hall text)

“I Have a Dream,” speech by Martin Luther King, Jr.

excerpt from Rosa Parks, My Story

“Glory and Hope,” speech by Nelson Mandela

“Talk” (African folk tale), retold by Harold Courlander and George Herzog

“A Far Cry from Africa,” poem by Derek Walcott

(from Glencoe 9th grade text)

“You Will Forget,” poem by Chenjerai Hove

“Once Upon a Time,” short story by Nadine Gordimer

WORLD GEOGRAPHY OBJECTIVES:

The student will

· describe physical environment of regions and the physical processes that affect these regions such as weather, tectonic forces, wave action, freezing and thawing, gravity, and soil-building processes.

· explain the distribution of different types of climate in terms of patterns of temperature, wind, and precipitation and the factors that influence climate regions such as elevation, latitude, location near warm and cold ocean currents, position on a continent, and mountain barriers.

· analyze how the character of a place is related to its political, economic, social, and cultural characteristics.

· analyze political, economic, social, and demographic data to determine the level of development and standard of living in nations.

· develop and defend hypotheses on likely population patterns for the future.

· explain the interrelationships among physical and human processes that shape the geographic characteristics of places such as connections among economic development, urbanization, population growth, and environmental change.

· identify physical or human factors that constitute a region such as soils, climate, vegetation, language, trade network, river systems, and religion.

· describe the characteristics of traditional, command, and market economies.

· compare the ways people satisfy their basic needs through the production of goods and services such as subsistence agriculture versus market-oriented agriculture or cottage industries versus commercial industries.

· evaluate the geographic and economic impact of policies related to the use of resources such as regulations for water use or policies related to the development of scarce natural resources.

· compare maps of voting patterns or political boundaries to make inferences about the distribution of political power.

· describe the patterns of culture such as language, religion, land use, systems of education, and customs that make specific regions of the world distinctive.

· describe the impact of general processes such as migration, war, trade, and diffusion of ideas and motivations on cultural change.

ACTIVITIES FOR NOVEL:

· Research the following topics as they relate to Africa:

the “pass laws” in South Africa

history of South Africa

impact of education on crime


Alan Paton

Nelson Mandela



apartheid

population shifts



political structure

class structure




impact of economic sanctions

Christadelphians



gold mining

diamond mining



destruction of the land

political system



cultural decay

· Create a dialectical journal for two themes in the novel.  Quote three pieces of evidence that support each theme and include page numbers.  Your commentary must explain how the evidence supports, develops, or enriches the theme.  Then write paragraphs explaining how the themes complement each other and what universal truths they reveal.


--the decay of tribal culture


--flight from rural to urban areas

	EVIDENCE                                                                                             COMMENTARY




· Read the passage in chapter 5 beginning “And he told them all about these places, of the great hills and valleys of that far country.”  Explain how the death of the land is tied to the death of the tribe.

· Explain the healing power of the land (chapter 10).

· Chapter 20 contains the unfinished speech that Arthur Jarvis was writing when he was murdered.  Chart the “was permissible” acts which have destroyed the culture of Africa and the “not permissible” solutions which Jarvis proposes.

	“WAS PERMISSIBLE”                                                           “NOT PERMISSIBLE”




· Contrast the “hates and fears” of Africa with the beauty of Africa, as Arthur Jarvis sees it.

· Arthur Jarvis had carefully studied Abraham Lincoln’s “Gettysburg Address.”  Analyze the cultural similarities between Civil-War era America and Africa.

· The last sentence of the book states, “But when that dawn will come, of our emancipation, from the fear of bondage and the bondage of fear, why, that is a secret.”  This book was published in 1948.  Explain the “secret” now historically revealed of the next 50 years of apartheid in Africa and Nelson Mandela’s impact on the country.

· In Cry, the Beloved Country the English-speaking churches cry for more education as a cure for crime.  In a carefully reasoned essay defend, challenge, or qualify the idea that education reduces crime.  Use your observations, experience, or research for support.

FOURTH SIX WEEKS

Japanese-Canadians--------------------------------------Obasan

Companion Readings:

(selections from Glencoe text)

“Of Dry Goods and Black Bow Ties,” short story by Yoshiko Uchida

“He-y, Come on Ou-t!” short story by Shinichi Hoshi

haiku by Matsuo Basho

WORLD GEOGRAPHY OBJECTIVES:

The student will

· Analyze the effects of physical and human geographic patterns and processes on events in the past and describe their effects on present conditions.

· Describe the human and physical characteristics of the same place at different periods of history.

· Analyze how the character of a place is related to its political, economic, social, and cultural characteristics.

· Analyze political, economic, social, and demographic data to determine the level of development and standard of living in nations.

· Describe how changes in technology, transportation, and communication affect the location and patterns of economic activities.

· Analyze how the creation and distribution of resources affect the location and patterns of movement of products, capital, and people.

· Analyze events to infer the physical and human processes that lead to the formation of boundaries and other political divisions.

· Explain the geographic factors that influence a nation’s power to control territory and that shape the foreign policies and international political relations of selected nations such as Japan.

· Describe and compare patterns of culture such as language, religion, land use, systems of education, and customs that make specific regions of the world distinctive.

· Analyze cultural changes in specific regions.

ACTIVITES FOR THE NOVEL:

· Create dialectical journal entries that identify 10 events, people, or places from the narrator’s past that have an effect on her present life.  In the first column, quote the lines that identify the event from the past.  In the second column, quote the lines that indicate the past event still affects her.  In the third column, write commentary that explains the continued effect of the event, object, person, or place.  Be sure to include page numbers.  Use the format below.

Obasan

The Influence of the Past

	PAST:chapter 13—It is Sept. 1941.  Naomi is under a bed listening to her father and aunt.  “I push back farther under the bed and my leg brushes against a red white, and blue ball that Uncle Dan gave me.”  (90)
	PRESENT: It is Sept. 1972.  “The ball I found under the cot that day was never lost again….cracked and scored…dull…still bounces a little.” (93)
	COMMENTARY:  The ball is a reminder of her father and the first time she heard of “Sick Bay” and the “Pool.”  It was a time of change and fear.  She remembers the fear in the voices of her father and aunt—and her fear and confusion.  Only as an adult does she understand the reason for their fear.  The ball links her to this time.  It “was never lost again.”  Despite the many moves the family made, she never lost the ball.  The ball is “cracked” and “scored” by time, even as her family and the other Japanese Canadians are marked by the events of the war and relocation.  Yet, like the ball that still “bounces a little” they keep going, and they keep searching for answers to questions about the past.


· Students will create their own personal journal of memories.  They will identify 10-15 events, people, or places from their past that have had an effect on their present life.  They will create a poem from these memories.  The poem may be written according to a specific set of instructions, with students using such devices of poetry as the following:


meter or free verse

rhyme


sound devices


figurative language

structured form (sonnet, couplets, etc.)

The teacher will determine the poetic devices desired in the poem.

· The novel Obasan is prefaced with the following quote from the Bible: “To him that overcometh will I give to eat of the hidden manna and will give him a white stone, and in the stone a new name written.”  In an essay explain the connection between the quote and the novel. (culminating activity)

· Annotate the narrative structure of the novel (frame story).  Explain the effectiveness of this particular narrative structure.

· Choose 5 characters from the novel and describe each character, including the following information:

Issei, Nisei, or Sansei

Importance in the novel

Physical and/or emotional aspects of character

Hobby, career, etc. (some specific detail about the character)

· Explain what happened historically to the Japanese Canadians and why.

(Teachers may also use passages from Snow Falling on Cedars to compare and contrast the authors’ styles.)

· The 1997 AP Literature exam contained a free-response question on a passage from Obasan.  The student was to “analyze how changes in perspective and style reflect the narrator’s complex attitude toward the past.”  Deconstruct the passage with students, noting point of view, structure, detail, and figurative language.

FIFTH SIX WEEKS

World War II and the Holocaust,---------------------Night
the history of Israel

      Companion Readings:

      Elie Wiesel’s Nobel Peace Prize Acceptance Speech, December 10, 1986 [“Because 

      If we forget, we are guilty, we are accomplices….No one is as capable of gratitude as

      one who has emerged from the kingdom of night.”]

      Elie Wiesel’s article in Parade magazine October 28, 2001 [“For in the end, it is

      always a matter of choice.  Even when faced with the murderous madness of

      criminals, and in the presence of the silent agony of their victims, it is incumbent

      upon us to choose between escape and solidarity, shame and honor….We choose

      honor.”]

      “Riddle,” poem by William Heyen

      “Pain-has an Element of Blank-“ Emily Dickinson

      “After Great Pain, a Formal Feeling Comes,” Emily Dickinson

WORLD GEOGRAPHY OBJECTIVES

The student will

· Analyze how the character of a place is related to its political, economic, social, and cultural characteristics.

· Compare maps of political boundaries to make inferences about the distribution of political power.

· Analyze current events to infer the physical and human processes that lead to the formation of boundaries and other political divisions.

· Explain the geographic factors that influence a nation’s power to control territory and that shape the foreign policies and international political relations of selected nations.

· Compare economic opportunities in different cultures for religious minorities in selected regions of the world.

· Describe the impact of general processes such as migration, war, trade, and diffusion of ideas and motivations on cultural change.

· Analyze examples of cultures that maintain traditional ways.

ACTIVITIES FOR THE BOOK:

· Research these places, people, and terms:

The Final Solution
anti-Semitism

Passover

Auschwitz



Buna


Buchenwald

Fascism



ghetto


the Kaddish

Yom Kippur

cabbala

Zohar

Talmud



SS


Dr. Mengele

The Kapo



Baruch


Angel of Death (Jewish tradition)

Babylonian exile

Eternal Flame

Hasidism

Numerology

the book of Job
phylacteries

Zionism

· Research the political, economic, and cultural forces that produced in Germany a distrust and later hatred of the Jewish people.  (One source is Daniel Jonah Goldhagen’s Hitler’s Willing Executioners: Ordinary Germans and the Holocaust.)

· Chart chronologically the events in Elie Wiesel’s life all through the book.  Connect with Moshe the Beadle’s horrific warnings, until April 10, 1945 at the end of the book.

	Elie’s Life
	Events in World War II




· Write an explanation of the irony in each of these passages:

a. “The yellow star? Oh, well, what of it?  You don’t die of it….” (chapter 1)

b. Auschwitz’s gate inscription: “Work is liberty!” (chapter 3)

c. After the whole camp had to march past a hanged man “and stare at the dimmed eyes, the lolling tongue of death,” Wiesel writes, “I remember that I found the soup excellent that evening….” (chapter 4)

d. “The SS gave us a fine New Year’s gift.” (selection) (chapter 5)

e. “I’ve got more faith in Hitler than in anyone else.  He’s the only one who’s kept his promises, all his promises, to the Jewish people.” (chapter 5)

· Elie Wiesel first titled this book And the World Remained Silent.  Timed writing: How does this title reveal Wiesel’s attitude toward the Holocaust?

· In his 1996 memoir, All Rivers Run to the Sea, Wiesel writes, “To be silent is impossible, to speak forbidden.”  Comment on his meaning.

· Elie Wiesel once wrote, “My anger rises up within faith and not outside it.”  Wiesel’s faith was severely tested by his experiences in Auschwitz and Buna.  Offer support from the book for Wiesel’s comment.

· The Nazis dehumanized the Jews by taking their own religious beliefs and torturing them with those beliefs.  Explain how the Nazis accomplished this in accordance with the following Jewish beliefs.

a. Leviticus 19:29 states, “You shall not make gashes in your flesh…or incise any marks on yourselves; I am the Lord.”

b. The Levitical priests in the Old Testament were banned from shaving or cutting their hair.

c. In the Jewish temple, a light is always lit—the “Eternal Flame.”  Solomon’s first temple always had a fire burning to symbolize God’s presence and according to a scholar, “the eternal watchfulness and providence of God over His people.”

d. Genesis chapter 22 contains the story of Abraham offering up his son Isaac to God and God staying Abraham’s hand at the last moment.  The Jewish people call this story the Akedah—The Binding of Isaac.  God the Father intervenes to stop the earthly father from taking the life of his son.

SIXTH SIX WEEKS

17TH century Holland--------------------- Girl With a Pearl Earring

Companion Readings: poems

“To S.M., a Young African Painter, on Seeing His Works,” Phillis Wheatley

“In an Artist’s Studio,” Christina Rossetti

“Musee des Beaux Arts,” W.H. Auden

“I Died for Beauty,” Emily Dickinson

WORLD GEOGRAPHY OBJECTIVES:

The student will

· describe the physical environment of a region.

· explain the factors that influence climate regions such as elevation, latitude, position on a continent.

· analyze how the character of a place is related to the economic, social, and cultural characteristics.

· analyze economic, social, and demographic data to determine the level of development and standard of living in nations.

· observe patterns in the size and distribution of cities.

· explain the processes that have caused cities to grow.

· explain the interrelationships among physical and human processes that shape the geographic characteristics of places.

· identify factors that constitute a region such as climate, language, trade, religion.

· describe the characteristics of traditional, command, and market economies.

· compare the ways people satisfy their basic needs through the production of goods and services.

· analyze examples of cultures that maintain traditional ways.

ACTIVITIES FOR NOVEL:

· Annotate the novel in third, noting the details of day-to-day life in 17th century Delft, Holland.

“1664”---(pages 3-86)

“1665”---(pages 89-169)

“1666”---(pages 173-233)

Annotate these areas of life: shopping, churches, description of houses, (lower class and higher class), expectations of maids by employers, household duties: clothes washing, cooking, cleaning

· Display Vermeer paintings Girl with a Pearl Earring and View of Delft.  Write a one-page description of the painting using appositives, dependent clauses, participial phrases, and absolute phrases.  First study the grammatical structures in the Killgallon book.

· Choose one of the pairs of parallel themes developed throughout the novel.  Chevalier uses these contrasts to paint a detailed, accurate picture of life in 17th century Holland.

Tradesman/artist

Protestant/Catholic

Master/servant

Write an essay showing life in 17th century Holland as developed through these contrasting themes.

